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Prologue

Dr Veronica Arbon

The call for papers for the World Indigenous Nations Higher Education Consortium
(WINHEC) Jounal, 202, directed authors to ththeme Indigenous Youth, Change and
Sustainability This call for paperslsodrew articlesfor the inaugural WINHEC Research
Conference and it was decided that all papers accepted for presentation at thahcerifer
published in theTaiwan Journal of Indigenous Studig3JIS). All received @pers were
forwarded to the anchor of th&/INHEC conference in Taiwan, AwMona, Assistant
Professo at theCollege of Indigenous Studies, National Dddgza University Most of the
papers receivedvere presentedby the authorsand publishedn the TJISor within the
Conference proceedings document and DVIhis was a mammoth effort for all concerned
as three and possibly aufth form of publication existed As well I, asthe Editor of the
Journal, have suffered ongoing ill health during 2@012.Therefore, onsiderable delay in
the publication of the WINHEC Journ2012occurred

These matters haweadeit difficult to identify what was to be published in the WINHEC
Jaurnal. Professor Robertson, th&INHEC Education and Researé€tortfolio leacer and a
member of the Executivethen ecommended #Ht those articles not presented at the
WINHEC Research Conferenca number ofAustralian papers (which may have been
presentd and publishedat the Conferengealong witha number of other important articles
would be publishedn this Journal Hence three articles notpreviously presentednor
publishedalong withthreearticles previously presented have been included irioishal

The papersn this Journabddress the importance of an Indigenbigher educatiosystem
underpinnedby ancientIndigenousknowledges and thereforestandards angbrotocolsto
inform powerful curriculum and research approache® address the stainability of
knowledge for present and future generationiBhis of coursedoes not deny what should be
occurring locally and withinodies o wn c¢ u |l tand krewleddeadleauniaggaeross
the generationsor does it deny the need for deep gration and subsequent actioms
numerousarea of society This fundamentallyincludes the reinforcemendf relational
responsibilitiesand respect to be founwdithin that knowledge For example, in the area of
ageleadershiplocal knowledge sysims are importantto informing western knowledgeas
well as local practices and cultufgough the respect of Elders

TheWorld Indigenous Nations Higher Education Consortium (WINHEEYs an important
role in respectinghe diversityand scholarip of Indigenous peoplesvithin nationsand
across the worldin this Journa) Indigenous peoplespeak backo the westerncanonfrom
within epistemologiesinclusive of their own spiritual positions Change is becoming
incrementally obvious asuch representationsygaments and new knowledge is being
documentedArticles in this Journadlsohighlight afundamental acknowledgement and deep
awareness of diversity and dispersal, often created through colonial andpgéssaires



This WINHEC Journalhas as its first réicle a paper that flags the failures of western
universities and the need for new Indigenous educational sites. The second article speaks of
the work of theWINHEC Research andournal Working Group over the past ten (10) years
outlining core researchiadards and protocols along with gienedof the groupo raise the
place of Indigenous scholarship across the wbylghutting in place research protocols and
guidelines and an annual JournalThe third article takes this notion of Indigenous
sustainabity further by outlining fundamentally important research and deveént in the
curriculum field. This article speaksof the work undertaken tgrovide an outlinefor an
Indigenous Universitand a nested set of postgraduate coursework and researck.aiaed

aim as argued was offer high standard qualificatiomghich respond to théocal knowledge

of the student while interrogating western disciplinary knowledge through interactive
technological facilitated engagemertd learning The fourth articlevarns of thepower im
balances that lurlat every turn within the systems within which mgandigenous peoples
now work andreside. In this caséhe nuanced threat is held in ttiisciplinesand practices

of the west which the authadentifies as quitalifferent to the @omo practices in age grade
individual development The author suggests there is much to learn from such
epistemologically informed Indigenous knowledgehe fifth article reminds all of the
importance of own language and raises thesipdiy of utilizing technology to maintain
same through time. The final article drawsSamipractice of teaching to develop spiritually
and relationally baseclrriculum, learning and practiegthin the Sdmi University College

This is a valuable antimely Journalthat moves through several papers which identify areas
that are ctical to the sustainability ohddigenous societies across the world. In saying ithat

is alsoimportant to work locally taaffirm and strengthen youthnd all othersn times of
rapid change.

As Hditor, | again offer my apologie®r the complex delays suffered during 20Thank
you to all who have contributed to this jourimathe spirit of their ancestors.



Indigenous Epistemology- Creating an International Indigenous Higher
Education Space in the Wake of dhe W
Boni Robertson Berice Anning, VeronicaArbonand Gary Thomas

Abstract

Interest in the participation of Indigenous peoples in higher education has, in recent times,
gained momentum with an increasing number of advocates challenging the global history of
culturally inept policies and practices imposed within western higher education system.

To address the challenges being presented by Indigenous communities and other groups
(often relegated under the banner of disadvantaged or equity) Western Universities are
promoting a shift toward inclusive policies and grees. Frustrated with the offerings of the

Western Higher Education system, a global movement of Indigenous academics, Elders and
knowledge holders are developing strategies to meet the educational needs of their own
communities, in order to find a wayprward. The mobilization of Elders and Indigenous
academics has resulted in the development of a global higher education network which is
proving to be a significant force in changing the position of Indigenous participation in
higher education. The Worlehdigenous Network Higher Education Consortium (WINHEC)

has presented a significant challenge to those barriers within the western higher education
system that has historically demonstrated an inability to develop culturally inclusive
practices within the institutions. This paper examines the development of a world
LYRAIASY2dza KAIKSNI SRdzOF GA2Y Y20SYSyld |yR Ala
within the context of western higher education institutions. Outlined in this examination will
bead@y2LJaAAa 2F (GKS RS@OSt2LIYSyd 2F (GKS a! yA@dsS
international Indigenous space within higher education.

Key Words: Indigenous Epistemologies, World Indigenous Higher Education, Inclusive practices
Introduc tion

The structure of a university based upon a commitment to teaching and research as a
mechanism to obtain an objective analysis of issues came into being in nineteemtiry
Germany, laying the foundations for the dominant model that is evident inetoporary
society. Historically the concept of the university became the beacon of social elitism as
access to education was based upon both a social and gender bias. With the influence of
various advocacy movements calling for greater equity in accessingation, universities
eventually moved to a system where women and men were able to enjoy the benefits of
tertiary education and intellectual freedom in research and teaching and independent
disciplines with their own standardsd priorities became thaorm.



The Robbins reportGommittee on Higher Educatioh963 sought to democratize the
model without radically changing it, anahtil the 1980s university expansion was contained
within this pattern, with polytechnics providing an alternative ideal.

Research has increasingly become detached from teaching, and the concentration of
research funding widens the divisions within the teyps. Demands for research to be
economically and socially relevant challenge accepted views of academic freedom.

The end of the binary system in 1988 brought together liberal and vocational forms of
education. In Britain, unlike many other advanced coigsr policy is opposed to the
recognition of hierarchies within the higher education system, though in reality there are
wide variations of social and intellectual prestigendersona ¢ KS ULRSIF 2F |
¢ 2 R 11868). Although universities in thel® century may claim to have found an ideal
nexus between both historical and contemporary values, there continues to be a distinct
cultural and social disparity in the transformative processes that have taken place.

As part of the process of developipgdagogies in the 21st century that accommodates the
diverse needs of students, universities need to move beyond the traditional educational
framework and adopt an approach that encompasses research, teaching and administrative
practices that are transforative and crossulturally apt. In order to provide such a facility,
Universities need to revaluate the appropriateness of their research, teaching and
learning models and reonceptualise alternative pedagogies and their underlying
epistemologies.

Despte all efforts over the past 3 decades to cater for such change, universities have
demonstrated an inability to keep pace with the changing social and cultural requirements
within its student cohort.

Globally, Indigenous educators and Elders concerndl thie cultural ineptness of the
western university system are embracing the challenge of developing a bicultural
educational framework. This will equip students with the skills and knowledge that
encompass both western and cultural pedagogical requiremerginforcing the student
sense of cultural identity and scholarship of Indigenous knowledge.

If we track the Humboldtian University of Cultufidumboldt, 17912 (though it was not
published until 1850, after Humboldt's deajt) Y R b Sg Yl yQa Yy 2i3SR3S
G2 G2RI&Qa &' yADBSNERAGE 2F 9EOSt f fynd&dity A i
serves nothing other than being a self serving corporation more aligned to a world of
transnational exchanged capital. The globalised notion of the 'University of Excellence' is
sweeping ‘culture’ out into the open in terms of current debatelahe changing nature of

what is deemed to be people friendly within higher educationeasellencedefines the

terms of reference, perversely transcends an imminent culture. For Indigenous people a



University sector devoid of 'cultureexcellencébecomes an institutional goal that is difficult
to accomplish.

Whilst a number of factors have contributed to a cultural ineptness in the University sector,
Indigenous epistemology has a clearly defined canon based on a triadic relationship of
people, land and @rituality that is not only impenetrable to market forces but it has the
potential to shape those very same market forces in the dissemination and practice of
cultural knowledge. A University of Excellence that is respectful of Indigenous knowledge
not only provides an environment where Indigenous students can achieve excellence within
the confines of a western framework, but can also be a conduit to the adoption of more
traditional form of administration within the university.

Since the 1850s there havedn two streams of thought that have existed, often in conflict
2y GUKS ARSI 2F a¢KIFIG O2yaiAiddziSag | ! yADSNA.
while the second is an economic/utilitarian/technological argument.

The publication by John HennsNs Yy 6 My To0 G¢KS LRSI 2F G4KS !
a lecture series in 1854. A further analysis was documented by Jaroslav Pelikan in his
Lldzo f AOF iA2y&a Ga¢KS LBEH YaTIHYIRS§¢ENE OEKRBAEGENI ¥
Peliken, a profesor of history at Yale, conducts an ongoing dialogue with John Henry

/' FNRAYIf bSgYlryUua 06221 a¢KS LRSI 2F | ! yYABSN
towering 19th century thinker whose efforts to establish a Catholic university in Dublin were
cruelly frustrated, Newman's book offers illuminating parallels to, and contrasts with the
current university crises. Pelikan drew further attention to these issues in latter publications
wherein he adhered to the format of Newman's discourses, embracing theological as

well as scholarly dimensions as he sought to characterize the university's aims, functions,

and place in society. Pelikan considers the interrelations of knowledge and technology, the
conflict between ideology and pluralism and the need éommunity felt by teachers and
students-concerns as pressing in Newman's day as they are now. Shaped by Pelikan's
personal identification with Newman, whom he calls "the most influential Engpiglaking

theologian who ever lived," calls for a traditminunderstanding of the University that is

mainly based ompistemology.

Since the failure of the 1968 Paris Commune/Revolution, the traditional home of social
critique, the University has been in crisis. The Universalism of Newman et al has shattered
leaving a fractured philosophical school in the humanities, the social sciences and to some
extent science. Paradise Lost or postponed? Since the theoreticians have been unable to
supply a sustained agenda on the role of thought in society, the couatedutionaries,

that is the technocrats of the state have opened up the academy to market forces. Since
then the University has been developed alarapitalist/economidines. It has conformed to

the needs of Industry since the 1850s but it was not until 1968 this idea had become



triumphant. This is further complicated by the role of the University expanding after the
1950s and the introduction of working class students that did not take up the agenda of
class struggle of the theoreticians but conformed twe tneeds of the state (contra see
Herbert Marcusg19649 G ¢ KS hy S SAWSYy& A2yl al

Wisenschaf(or the theory of academic disciplines) has been developed by critics but largely
ignored by University administration. In the last 50 years the most important works in this
field have been:

t 2 ePeysdn& Enowledgd958

DI RI YT3ukBni Method, 1960

Y dzK yh@ Structure of Scientific Revolutioh®62

[ dzO1 YI Yy | Th&SocishGhBsSustidrkiof Realit966

C 2 dzO [ THef Qiider df Thing$966 andThe Archaeology of Knowleddeé69
| I 6 S N@odwiedye and Human Interesi€63

¢ 2 dzf YHamamdnderstandingl972

O O O O 0 O O

None of these texts have had any influence in the construction of academic disciplines since
1968. The University of the Critique has given way to the University of Technology, which is
the Technology of the capitaligtate. Collegiality has been replaced by managerial and
policy dominance, prioritising administrative dominance. The Office of®@ncellor, once
deemed to be a position of educational reverence, has increasingly developed into that of a
Chief Executw Officer of a corporate institution.

In Australia this reached its logical conclusions with a number of political strategies but the
2yS OKFdG Aa 2F Y2ald LINRPYAYSYyOS Aa GKS 5Fg1A
Minister for Education. Dawkinserged the parallel systems of technology and critique by
imposing market demand on Higher Learning Institutions through the redistribution of funds

for research and teaching in addition to the amalgamation of both systems. The merger
between the Institutesof Technology and Colleges of Advanced Education with the
Universities led to learning communities becoming strictly demarcated between consumers
YR LINRPRdAzZOSNE YR GKS abSgYly &aiani@miyofyA dSNE
9EOStf SyOS¢ o

This las however lefta unique opportunity for Indigenous people. During this time of

change Indigenous Epistemology has not experienced a similar crisis but rather a
renaissance can be observed, possibly due to the Western epistemologies heightened sense

of skepticism Due to sustained coherence through people, land and spirituality and the
struggle for existence, Indigenous epistemology has flourished in the New University. It has

not succumbed to market forces because of:



1  The demarcation between producers aocdnsumers has not been able to usurp
LYRAISy2dza LIS2LX SQa aSyasS 2F O2YYdzyAdesxs

1 Indigenous interpretative strategies have the ability to subvert market
technologies for the service of Indigenous people;

1  The Indigenous University has lmeable to bridge the gap between the New
University of Excellence and the traditional Idea of the University through the
sustaining coherence of Indigenous Epistemologies;

1  The struggle for Indigenous education facilities has not been to conform to the
market but rather to demand that the market conform to Indigenous
epistemology.

While education within the western university has increasingly become a commodity that
can be influenced by market forces, Indigenous education is underpinned by community
practces and cultural protocols that have helped to sustain Indigenous identity and
heritage.

The transition by western universities, in more recent times, to adopt more culturally
inclusive practices and curriculum may provide some comfort that a systerairgehis

afoot. However, little can be accomplished to meet the educational needs of Indigenous
LIS2LX S GKAES O2YY2RAG& RNAGSY F2NOS& dzyRSN
anomaly has provided an opportunity for Indigenous peoples to redefine theataunal

needs of their communities and to develop institutions based upon their own
epistemologies.

Il ndi genous Her meneutics; the reinterpretatio
the context of the Indigenous Community

For Indigenous people culid A & WIF  LINAZ2NAQ AdG Aa y20 &z
dominance but rather an historical process that is defined by a distinct community of
descent rather than assent. It is passed on from Elders to the young. It has defined
knowledge systems that a external and internal framework that is taught in specific

cultural contexts and place. Anything that is na@ferential in the new University has the

potential to be reinterpreted by Indigenous Knowledge to serve the needs of the
Indigenous community.

To exemplify this, The University of Excellence, exists within a market of entrepreneurial
teachers and discerning consumers thus a major concern for the new University is the way

in which it can provide both western and cultural assurance of qualityamededitation. In

her paperRemembering our Future: Higher Education Quality Assurance and Indigenous
Epistemology (2009)1anu Meyer of the University of Hawaii argues that due to the unfixed
YSIYAy3a 2F avdz-ftAGe FyR | &a dahdystenS, dndigerioisk NB 3
people are not only able to colonize these practices through a Indigenous hermeneutic
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based on culture, but also to bring about a transformative higher learning that moves from
Xchaos into coherence, justice into healing, and indafidn into interdependenceMeyer

F dzNJi K S NJ @he Yridri§ylaiich of dMeaning, an ancient way to exhibit an embodied
epistemology extending into spiritual acumen is brought forth to invigorate indigeneity and
its role in the world awakenirgg ®

The glolal mobilization of Indigenous higher education through bodies such as WINHEC and
community tribal colleges and universities are presenting a challenge to the western

' YAGSNARAGE 2F 9EOSttSyO0S¢ a G4dkSe G118 OKI
their own cultural hermeneutics. This is excellence indeed!

Who is the consumer and who is the producer?

Indigenous anthropology does not rely on Cartesian notions of the self; therefore reduction
of culture into individuals buying and selling in a maniietce has little use. Under Contract
Law even a corporation is understood as an individual. This type of market lacks any
coherence within an Indigenous context. This is not to say that the market does not have
coherence but protocols of human interdepesmite or reciprocity take precedence in
determining identity and the market. In the new University a strict demarcation between
producers and consumers of knowledge has become necessary to conform to western
notions of the market. This opposes historications of the University being a knowledge
community with a free interplay of ideas, values, knowledge systems and epistemologies.

This demarcation has failed to take a hold within the Indigenous space of the New
University. A question that never seemsdoS I & { [3oBs thie @arkét need to conform

to Western Individualitydndigenous economic and exchange systems have existed for
millennia but due to the retention of protocols involving reciprocity Indigenous knowledge
systems have not suffered from egjthtion or alienation. Indigenous communities do not
demarcate between producers and consumers, nor is knowledge something that can be
individually owned as often evident within a western system. Rather, within an Indigenous
framework there is an undenidd link between respect and knowledge and between
knowledge and responsibility to the community. These are the guiding principles of
knowledge exchange. In Indigenous Knowledge Exchange it is possible to a return to the
traditional knowledge community of é&dvman within the University of Excellence that
incorporates both students and teachers.

Indigenous Assimilation of Capitalism: Is this a way forward for the University of
Excellence?

Indigenous peoples have the right to establish and control their educatisystems and
institutions providing education in their own languages, in a manner appropriate to their
cultural methods of teaching and learning. (Article 14, D&claration on the Rights of



Indigenous People2008)

In recent years there has been ceofure by norindigenous commentators for Indigenous
communities to become more entrepreneurial and to conform to western ideas of
economic exchange. What many of these commentators fail to realize is firstly, their own
cultural bias in determining the ptocols of the market and secondly, that it is not the
market that should determine Indigenous culture and protocols but in fact the complete
reverse. If Indigenous communities are to have any success in the global market it will be
through the adoption otheir own cultural protocols and epistemology within the structure

of their own businesses and how they are run, not the other way around. This is yet to be
realized and accepted by many people within Government and Universities advocating an
interest in aopting more culturally astute policies and practices.

Ly GKS O2y0SEG 2F GKS a! yAOSNEAGEéSE R2S& (f
enrich the market? This is an issue for the economists to grapple with within the western
university framewok. Across the globe there are numerous examples where the level of
engagement and productivity of Indigenous people is substantially enhanced when
Indigenous values, knowledge framework, culture and epistemologies are duly recognized.

In these circumstanee the rich contribution of Indigenous knowledge and knowledge

holders are respected and valued. The inability of western education systems to adopt a
bicultural education framework denies all students access to a more culturally enriched
education.

The moe by World Indigenous Network Higher Education Consortium to establish a
Indigenous higher education institution offers a strategic and innovative opportunity for
LYRAISy2dza aiGdzRSyda G2 LI NGAOALIGS Ay | 3f;
episttmology that acknowledges the value of western and traditional knowledge systems.

Such a model will requirtndigenous leaders and educators to be visionaries, adopting an

F LILINR F OK (GKIFdG LINPGARSa | € S@St 27F AGdardgt £ A G @
the aspirations of their people; protects and preserves traditional values, history and
knowledge systems and produces graduates that are both professionally and culturally
grounded and equipped.

Conclusion

Indigenous people practice a culture aéstent as opposed to western notions of assent.
Western epistemology has often failed to meet the challenges that intrinsically accompany
the service of culture due to its inability to coherently critique the changing market. The
GbSg | yvA DS NEally dréated &shate for Maligérous epistemology due to the end
of the systemic dominance of Western culture and the increasing search by students for a
more culturally and professionally enriched education. Ironically, this may be interpreted by
some tomean that the coherence of Indigenous culture is in a struggle to locate its place in

10



a global educational context. Indigenous educators, however, recognize the fallacy in this
regard. Indigenous epistemology is inherently amntperialist and it can prade a
framework through which global economic trends can demarcate between the practice of
the market and the shared human values that inform that market. This is a critical point
within the delivery of services within higher education. It could be a veaytlie new

' YABSNERAGE 2F 9EOSCenfuy @Slifies \ihle offlekinky & dbridge Xoli K A y
older notions of a University of Culture and Ideas. The determination by WINHEC to
develop an international Indigenous higher education entity in wenaoright may also
encourage western universities to adopt a more inclusive approach within the complexities
that accompany a socially demanding and culturally challenging market. The WINHEC model
will provide an economically and culturally viable educatioftamework that will readily
accommodate the production of knowledge within a context of transformational policies
and practices and competing market demands that underpin the concept of a socially

7

NEBaLRYyaArAodS a! yADBSNEAGE 2F 9EOSttSyOSé o

Note: This paperbuilds upon the unpublistd paper by Robertson, B (200@digenous
Epistemology within the University of Excellence: Living in the ruins of the Western
University.
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Celebrating and Sustaining Indigenous Knowledge through Research
Boni Robertson, Brice Anning, \éronicaArbonand Gary Thomas

Abstract

This paper reports on the growth of researctthim the World Indigenous Nations Higher
Education Consortium (WINHEC). The focus is the research and later, research and journal
working group. The intent is to discuss the publication of the WINHEC Journal, discussion
papers and other activities sucts ahe development of the Research Standards while
analysing the underpinning imperatives to such work. The paper will also examine the
complexity of progressing research, founded in local knowledge, aligned internationally to
broader conceptions of Indigeus knowledge. The suggestion underlying this paper is that

if research is undertaken from a position of Indigenous knowledge and epistemology, it will
celebrate and sustain Indigenous people.

Introduction

As a strategy to limit the impact of negativel@nial power which has prevented Indigenous
success on almost every front, including within higher education and research, the World
Indigenous Nations Higher Education Consortium (WINHEC) was established with
representation from Indigenous Aotearoa, Awadta, Canada, the United States and Norway.
The Consortium was founded in Canada, in 2002, by these Indigenous educational and
research leaders to accelerate the articulation of Indigenous epistemology (ways of
knowing, education, philosophy, and researatithin the academy and across nations. In

the subsequent years strategies have been progressed through the Accreditation
(Affirmation) Committee and the Research and Journal Working Group. WINHEC, among
others, to provide an international mechanism conoed with the sustainability of
Indigenous peoples and the continuity of knowledges through transformed education and
research.

Built on respect rather than powerful dominance or competition, WINHEC represents the
diversity of the nations from which it & formed. WINHEC, through its committees and
working groups, also responds to the dispershits members through multiple methods
which included the circulation of draft statements or discussion papers, electronic
circulation of ideas in draft documentsnd locally based faew®-face collaborations at
annual meetings. This committed approach enacted by all members has resulted in
collaborative development of numerous documents including the WINHEC Journals, the
Cultural and Research Standards and sdwvettzer papers which honour the fundamental
relationships of most Indigenous societies.

13



The urpose of this papers to tell the story of WINHEC and in particular the focus of the
Research and Journal Working Group through a discussion on the publicdtitre o
WINHEC Journal, highlighting the papers developed and commissioned while bringing to
light other developments such as the Research Standards. The underpinning imperatives to
such work will also be raised along with an acknowledgement of the impogtand
celebration of the knowledges and languages of those involved.

Background

The World Indigenous Higher Education Consortium (WINHEC) was founded on the
principles outlined in the following Articles of the 2007 United Nations Declaration on the
Righs of Indigenous Peoples:

Article #12,

Indigenous Peoples have the right to manifest, practice, develop and teach their
spiritual and religious traditions, customs and ceremonies; the right to maintain,
protect, and have access in privacy to their religi@and cultural sites; the right to the
use and control of ceremonial objects; and the right to the repatriation of human
remains.

Article #13,

Indigenous peoples have the right to revitalize, use, develop and transmit to future
generations their histoes, languages, oral traditions, philosophies, writing systems
and literatures, and to designate and retain their own names for communities, places
and persons.

Article #14,

Indigenous peoples have the right to establish and control their educationadmgst
and institutions providing education in their own languages, in a manner appropriate
to their cultural methods of teaching and learning. Indigenous individuals, particularly
children, have the right to all levels and forms of education of the Statbowit
discrimination. States shall, in conjunction with indigenous peoples, take effective
measures in order for indigenous individuals, particularly children, including those
living outside their communities, to have access, when possible, to an edugation
their own culture and provided in their own language.

Article #15,

Indigenous peoples have the right to the dignity and diversity of their cultures,
traditions, histories and aspirations which shall be appropriately reflected in education
and public mformation. States shall take effective measures, in consultation and
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cooperation with the Indigenous peoples concerned, to combat prejudice and
eliminate discrimination and to promote tolerance, understanding and good relations
among Indigenous peoples @ull other segments of society.

In addition the Consortium supported the Coolangatta Statement on Indigenous Rights in
Education (1999) developed after the World Indigenous Peoples Conference on Education
(WIPCE) was held in Australia. The Coolangatial 6 SYSy & KAIKf AIKIGSR Ly
right to be Indigenous.

It is important to pause here for a moment and consider that the World Indigenous Nations
Higher Education Consortium (WINHEC) was established to address a very big agenda. This
is identifable in the foundation documents upon which the Consortium is formed and the
need toaccelerate thearticulation of epistemologidentified above and the additional aims
outlined below:

1 Protect and enhance Indigenous spiritual beliefs, culture and langutigeugh
higher education;

1 Advance the social, economical, and political status of Indigenous Peoples that
contribute to the wellbeing of Indigenous communities through higher
education;

1 Create an accreditation body for Indigenous education initiatiared systems
that identify common criteria, practices and principles by which Indigenous
Peoples live;

1 Recognise the significance of Indigenous education;

1 Create a global network for sharing knowledge through exchange foamds
state of the art technologyand

T Recognise the educational rights of Indigenous Pedbples.

WINHEC established its place in the world by setting this massive agenda. To do this
WINHEC aimed to progress subsequent strategies from multiple sites of lodgersion

and commitment focusd through annual meetings and technology. Through this model
much has been achieved.

All achievements cannot be documented in this paper suffice to say a brief overview will be
provided with the main focus being the Research and Journal Working Groefly,Bover

the past ten years, WINHEC has feed on education and the endorsement of the WINHEC
Cultural Standardgexemplar) and related institutional or programmatic accreditation
mechanisms for Indigenous education along with the development of ameAitation
(Affirmation) Committee. This has permitted numerous organisations, including curriculum

lwww.un.orq/esa/socdev/unpfii/olocuments/DRIPS en.fatfcessed 14.08.12)
2Available afaie.asu.edu/v39/V39I1A4.pdf (accessed 14.08.12)
3 http://www1.iprtc.ndhu.edu.tw/2012winhec/goals.htmlaccessed 14.08.12)
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and programs, to evaluate against locally developed standards modelled on the WINHEC
Cultural Standards. A number have identified the WINHEC Culturalabtisnals being open
enough for application in their local context and have therefore evaluated against same.
This has been ground breaking work which has been affirming of local knowledge, cultural
and language realities and the importance of same withincadion.

¢tKS NBaSIFNOK FNBF 06SOFYS | F¥20dza Ay G(GKS &S0
the establishment of the loosely formed Research Working Group. The first meeting of this
group proposed the publication of an inaugural WINHEC Journal fd, 206tatement of

research was also developed and placed on the organisational website. Then with a name
change the Research and Journal Working Group developed or commissioned a number of
papers to work toward the development and publication of the WIRHResearch
Standards. A number of other working groups established to discuss the use of technology,
FAYFIYOS YR W2¢y € y3adzZa 3SQ3 | Werg r@cerdlyi keS NI Y I {
Academic Committee has proposed a nested series of postgraduat@swaprogress and

support the visions of Indigenous people across the world.

In all of the committees and working groups Indigenous knowledges presented as much
more than content alone as the very operations within WINHEC exhibited as Indigenous
processe while the outcomes of each and every activity aimed at bringing to fruition
Indigenous advantage, at the local level. Tdspect will be lightly explored later in this
article, as we now turn to the Research and Journal Working Group.

Research Journaland Research Standards Development

The Research and Journal Working Group grew out of the developments within and around
WINHEC. This Group was responsible for the publication of the Journal, Research Standards
and a number of other papers. The publicas highlighted the importance of establishing
Indigenous higher education and research as valid and, often,-dot@nected streams of
scholarship on a myriad of concerns for Indigenous people.

The WINHEC Research and Journal Working Group operatecedrasis of minutes and
recommendations and, at each meeting, considered the matters previously identified in
recommendations to measure achievements. For example, at the 2005 WINHEC meeting, it
was noted that a Research Statement developed to guide th&kwbthe Group had been
accepted and the successful launch of the first WINHEC Journal, edited by Danica Waiti,
from Aotearoa (New Zealand), was celebrated. Discussion also circulated around the use of
the internet to promote achievements in member natioesch as the information from

l dza NI £ Al O2yOSNYAY3I a2 tK5 aiddzRSyida gK?2
honorary degrees in recognition of their mentorship and-ZdzLJSNIZA AA 2y ¢ |y
importance of holding o#line discussions. The recommendatioms these minutes,
subsequently outlined the theme of the next Journalladigenous Valuesdentified the
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need to publish doctoral completions and requested the Research Statement be posted on
the WINHEC website.

This very cyclical form of action is algtentifiable in the notes of the 2008 WINHEC
meeting, held in Melbourne Australia, which proposed that the next Journal be titled,
Indigenous Voices: Indigenous Symb@ise then is able to identify that the 2009 WINHEC
Research and Journal Working Grogp y dzi SQ& NBO2NRSR (KI G SRAG?2
Wananga o Aotearoa were thanked for the work in developing a powerful series of papers
within the Journal.This Research and Journal Working Group meeimglyendinaga,
Canada, alseonfirmed the needo continue work on the establishment of a wdlased
searchable database of potential Indigenous higher degree examiners and superiisors.
naming of the next Journal dadigenous Voices: Indigenous Reseavels recorded. Also
documented was a thankoy to members from Australfavho had tabled two documents

on Indigenous research: Thedigenous Research, Principles, Protocols, Ethical Domains and
Guidelinesand a commissioned paper by Terri Janke, 2009, tk\étting Up Indigenous
Research: Authorgly, Copyright and Indigenous Knowledge Systamsinform the
discussion on the development of the WINHEC Research Staralardswith a note that

the tabled draft Research Standards were to be placed on the WINHEC website with the
final document to be pdsd when development was concluded.

In the case of the WINHEC Research Standards the process of development had begun in
2004, where the need for Research Standards had been flagged in early discussions on
research. This process of developing the WINHES:dRch Standards provides a clear
picture of the complex of activities undertaken to obtain an agreed outcome. Turning to this
area the Indigenous Research, Principles, Protocols, Ethical Domains and Guidelines
provides a detailed discussion around res#a stating:

WINHEC is committed to research activities which ask and find answers to locally,
regionally, nationally or internationally raised questions while honouring, affirming
and advancing knowledge through Indigenous scholarship. WINHEC is tentait
research undertaken by and with Indigenous people for Indigenous outcomes.
Researchers may be Indigenous and, may also be undertaken by members of the
community. WINHEC therefore promotes best practice in the conduct of research.
Such practice imesearch is to be guided by fundamental principles at all stages and
levels of activity. The application of these principles to the Indigenous research
programs or those undertaken under its auspices of WINHEC will be a significant
component of a distinctie form of Indigenous scholarship and intellectual work.

4 Professor V Arbon, Professor B Robertson, Professor B Anning aad Mmas
5This document with modification is presently submitted &sbon, V., Anning, B., Robertson, B., and Thomas, G., R8@%2arch and
Research Protocols and Guidelinagjgenous Press
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The following principles are intended to:

(@) Ensureresearch arises from Indigenous authority and knowledge;

(b) Promote research scholarship and methodologies that honour and affirm own
knowledg while contributing to knowledge more generally;

(c) Impact positively international, national, regional or local issues and outcomes
of concern to Indigenous peoples;

(d) Ensure research complies with the requirements of WINHEC and where
applicable lgal regulatory bodies (e.g., National Health and Medical Research
Council (NHMRC) in Australia or other relevant bodies in other States); and

(e) Advantage Indigenous peoples and their communities.

The secondcommissioned document identified that thererea numerous and complex
YFGGSNE Ay GKS NBaSIFNOK FTASERO ¢ KS R2O0dzy$S
number of protocols which guide the relationship between the researcher and the
researched, however, they lack sufficient details about authgrstopyright, and the future

dzaS 2F NBaSI NOKé¢ o

Twenty five or so copies of the above documents were circulated to those present on the
first day of the Research and Journal Working Group meeting in 2009 for overnight review
and reading. On the second ddlgrough a workshop format, discussion circulated around
the readings and an agreement was reached that a first step was to establish a set of
standards. The second part of the workshop was tfemusedthrough a rough draft of a
possible Research Standardocument. This focus provided comment and improvements
to the document. The draft once updated was provided support subject to some change
therefore it was circulated to an email list of those who had attended the meeting for
comment and additional iprovements. The document was again emailed out to an
expanded list of those involved after additional suggestions fordajes had been
addressed.

The WINHEC Research Standards First Edi{R01.0), was then posted on the WINHEC
website for one year anohcluded a basic outline of Indigenous research, clarification of the
role of researchers and identified ways to enact reseaithe finalWINHEC Research
StandardsFirst Edition, (2011), emerged from the next meeting at the Sami University in
Guovdageaidu, Norway. This document wdsrther edited through an email process and

was posted, as the fully endorsed document, on the WINHEC website in February 2011. The
core WINHEC Research Standards contained in this document are:

Indigenous Research

(@) respeets local Indigenous authority particularly that of Elders and respected
knowledgeable others;
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(b) recognises knowledge as part of a living and constantly adapting system that is
grounded in the past, but continues to grow through the present and irdduture
and reinforces this in research approach;
(c) uses the local language respectfully as a foundation for interpretation and meaning;
(d) understands relationships across knowledge derived from diverse knowledge systems;
(e) acknowledges mukbwnership and levels of knowledge; and
() addresses community and individual responsibility/ownership of knowledge.

Individual Researchers

(@) work with local Indigenous Elders and Respected knowledge holders;

(b) ensure prior and informed consent;

(c) recognise their responsibilities and the ongoing influences of Western knowledge;

(d) build on the knowledge and skills of the local cultural community as a foundation from
which to achieve success;

(e) engage responsibly and effectively in rasdaactivities that are grown from/based on
Indigenous ways of knowing and doing;

() demonstrate appreciation of the relationships, connections and processes of
interaction of all elements in and of the world;

(@ aAilddz GS 2y SQa arposefor ingeRakiRgIesdartiScordpgténtind LJdz

(h) develop a critical self awareness.

Research Process and Practice (Enacting Research)

(a) addresses requirements outlined in this document and locally;

(b) incorporate Indigenous ways of knowing apthcticing in its work linking what is
being researched to everyday lives;

(c) works closely with individuals and communities to achieve a high level of
complementary research outcomes and expectations;

(d) honours Indigenous Elders and respected kadgé holders scholarship and authority;

(e) recognises the potential of individuals and communities and provides the training as
necessary for them to participate powerfully in reseaesid

(f) accepts responsibility to protect sacred sites, secretsawded knowledge and other
artefacts.

Organisational Practice (Facilitating Research)

(@) has high level of involvement of Indigenous staff and Elders and respected knowledge
holders in lead organizations;

(b) fosters ongoing participation, commun#&tion and interaction between researchers,
programs and community researchers and personnel;
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(c) recognizes and assures ownership of intellectual knowledyenership of data needs
to sit with the Indigenous community;

(d) provides remuneration forrtie and other costs and, dispersal of publication profits to
community;and

(e) ensures sacred sites, secret and sacred knowledge and other artefacts are protected.

Community Practicé€Linking Research)

(&) recognises local Indigenous Elders and Respédctewledge holders;

(b) honours the primacy and validity of Indigenous knowledge as it is defined and
articulated locally;

(c) takes an active authoritative role in research while nurturing family responsibility,
sense of belonging and cultural idemgti

(d) assists new members in learning and utilizing knowledge and information generated
through research;

(e) contributes to all aspects of research design, implementationcaridomes for local
advantage; and

() ensures sacred sites, secret andred knowledge and other artefacts are protected.

This final document is very similar to the original although it brings into the standards
notions of sacred knowledge and is introduced through thated Nations Declaration on

the Rights of Indigenous Raes(2007), which highlights Indigenous peoples have the right

02 FNBSIZI LINA2NI YR AYT2NY¥SR O2Afxl€ 3lich the CdzNI K ¢
rights of Intellectual Property is also quoted for it states:

Indigenous peoples have the right toaintain, control, protect and develop their
cultural heritage, traditional knowledge and traditional cultural expressions, as well as
the manifestations of their sciences, technologies and cultures, including human and
genetic resources, seeds, medicinkspwledge of the properties of fauna and flora,
oral traditions, literatures, designs, sports and traditional games and visual and
performing arts. They also have the right to maintain, control, protect and develop
their intellectual property over such &ural heritage, traditional knowledge, and
traditional cultural expressions.

International mechanisms such as the Convention on Biological Diversity’ SBR) were
also drawn on to inform the WINHEC Research Standbiatably, The Tkarihwaié:fiCode
of Ethical Conduct to Ensure Respect for the Cultural and Intellectual Heritage of Indigenous

6see www.chd.int/history
" Pronounced (Tgeeewayieree),l a2KF g1 GSN¥Y YSIyAy3 GGKS LINBLISNI gl &8¢ d
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and Local Communitié§Swhich points to theUN Convention on Biodiversiglopted in
October 2010, is also sighted for it states:

Indigenous and local communiieshould have the opportunity to actively participate

in research that affects them or which makes use of their traditional knowledge
related to the objectives of the Convention, and can decide on their own research
initiatives and priorities, conduct theiown research, including building their own
research institutions and promoting the building of cooperation, capacity and
competence.

Ly NBO23ayAaAy3ad LYRAISy2dza LIS2L) SaQ AYKSNByl
respecting their legitimateauthority to require that third parties enter into an equal and
respectful relationship with them, based on the principle of informed consent, the WINHEC
Research Standards document set out to advocate fundamental requirements for research
activity to ensire not only protection but local research initiatives are permitted to develop.

It is important to note that Indigenous Knowledge is not bound by time as it is continuing,
dynamic and is simultaneously accessed through past, present and future. Tbiedsom
Janké (1999), who states:

Indigenous knowledge systems form part of a living heritage. Indigenous knowledge
systems contain a wealth of information including traditional arts, crafts, dance and
cultural expressions, belief systems, customary laawmsjronmental knowledge of

LX yda YR FYAYFf&a YR (AYaKALl aeéadSyaXdz
held by one person, a family or community, and the right to share or disseminate that
knowledge is subject to a complex system of consents. Theaésdsa cultural

obligation to pass on knowledge, and to guard its cultural integrity.

This point is included in the WINHEC Research Standards as the primacy and validity of
Indigenous knowledge, as it is defined and articulated locally, is a fundamegtatement
in all research activities.

In this context the tensions of epistemology must be addressed through translation,
dialogue and negotiation to achieve not only informed consent but outcomes of Indigenous
relevance through research. As Porsang&l(@® argues and which is also included in the
Research Standards:

8 http://www.cbd.int/doc/decisions/copl10/cop-10-dec42-en.pdf

? Janke Terri, 1999, Our culture: our futg&eport on Australian Indigens cultural and intellectual property rights, Michael Frankel and
Company, written and published under commission by the Australian Institute of Aboriginal and Torres Strait Islandear&tubes
Aboriginal and Torres Strait Islander Commission, Sydney
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Research protocols for each research project on indigenous issues must be negotiated
with indigenous and local communities with regard to the following key issues:
Respect, Reciprocity, Raility, and Relevance

Interestingly Smh, a Maori scholar, listsseveral different principles that must be
considered when carrying out research in the Maori arena. These principles are: (i) prior
rights; (i) seHdetermination; (iii) inalienability; i¢) traditional guardianship; (v) active
participation; (vi) full disclosure; (vii) prior informed consent and veto; (viii) confidentiality;
(ix) respect; (x) active protection; (xi) precaution; (xii) compensation and equitable sharing;
(xiii) the support of Indigenous research; (xiv) the dynamic interactive cycle; and
(xv)restitution. This list is also similar to those captured within the WINHEC Research
Standards document and were considered in its development.

Protocols and guidelines emerged withirusialia through the support of the Special
Purposes Committee of the National Health and Medical Research Committee (NHMRC) and
the Menzies Foundation to hold a conference in Alice Springs in 1986 which outlined a list of
research recommendations that ¢e&dl for community control of research, for the outcomes

of same to be provided to the community and for improved ethics (NHMRC 1991, Arbon
2008). This initial activity was soon progressed through a national workshop at Camden,
Sydney which resulted in th@uidelineson Ethical Matters in Aboriginal and Torres Strait
Islander Health Researdince been uglated (NHMRC 1991; NHMRC 2007). A number of
aligned documents include the Australian Institute of Aboriginal and Torres Strait Islander
(AIATSIS)Guidelires for Ethical Research in Australian Indigenous Styd@sl) also
emerged and have recently been -dpted. The WINHEC Research Standards also finds
alignment with these Australian standards.

Finally and importantly the WINHEC Research Standards, itifyitegn many of the points

raised by WINHEC members and many Aboriginal people across the world including
Australia, state that researchers must increasingly hone their knowledge and skills in order

G2 62N] AGNBALISOGTFdzZ f & | y&s kidRlédfel and Withinl hed St &
NBfl dA2yaKALA 2F |fféo l RRAGAZ2YFHff@T (GKAaA
others can also be the researcher, the advisors or the focus of research and they too are
GNBIljdZANSR (2 YI Ay (Ll Ayowléed§eSand the balakca bf @lliwahjndhe G 2 G F
SYGANRYYSyl(e a GKSe& Sy3alr3asS gAGKAY (GKA& LINI C

The process of developing this document was very complex and drew on papers, expertise,
discussions, two meetings and at least three electronic cirmratto up to thirty five or

forty people across the world. This process was required for underlying knowledge, cultural
and language reasons that apply to all activities undertaken within many an Indigenous
context.
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The WINHEC Research Standards undegmd contribute to Indigenous knowledge
continuity through proposing ways of respectfully working with Indigenous knowledges
while guiding the researcher/s through awareness of the research principles, protocols and
ethical domains and noting the importee of Indigenous people being a researcher/s
within any project

This same complex process of development has been utlised to move toward the
publication of the WINHEC Journal. For example, a procesglmi@announcements and
follow-up emails over seeral months called for papers, these were then received, reviewed
and reviewers feedback was then provided and authors then submitted the final to create
the journal publication through the ongoing work of an Editor and other support peoples
and funding. This collaborative process has created and celebrated a number of high quality
journals over the years

Before going further it will be noted that some recommendations that have arisen over the
years have not been taken up or remain in the, to do baskdbwever, he work of the
Research and Journal Working Group has certainly celebrated Indigenous knowledge and
creativity through the recommendations it has addressed.

Underlying reasons for and support of standards

In a statement made to launch the WINB Journal in 201@he authors and Professor
Mark Rosepoint to the importance of the content of that particular Journal, in the following
statement:

The articles are thought provoking and capture cultural messages while addressing a
range of matters ofelevance across our diverse nations. You know, very recently, this
form of publication would not have been possible. However, because of a similarity of
historical experience we are able to gain the clarity or pointers to address matters
through a shared riiculation despite each article being rooted in far off nations and
quite different knowledge positions of the local Indigenous people. The articles bring
not only knowledge complexity but an analysis of the importance of own language,
information on sutainability, stories and papers that reflect a fundamental reciprocal
connectedness or relatedness of all in the research domain and much more. The
articles identify the centrality of ceremonies, songs, dance, metaphors and numerous
other activities withn Indigenous existence which can be drawn on within
methodologically. The authors have made this possible. WINHEC has made this
possible. | thank each for freeing their words and their stories to bring clarity of
thought to many.

In this dispersed envanment Indigenous standards promoting collaboration, among other
matters were always required as an affirmation to the work being undertaken. Rlzerset
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knowledge and language and the holders of same could only be central within project
development, inalding the text of various documents, when Indigenous protocols and
guidelines were honoured. Notably, responding to the diversity of those involved
underscores the philosophy of WINHEC. This Indigenous ethos made it very rare to find a
paper that was not ecepted for publication or an action not openly discussed at a meeting
or a denial of collaboration across the diversity of WINHEC.cTitisal component of the
WINHEGethos ¢ or philosophy if you wish called for respect of diversity, for respect of
knowledge and for the respect of dispersed populations or individuals in the activities being
undertaken for the advantage of Indigenous people

The focus in WINHEC and therefore, the Research and Journal Working Group, has been the
representation of the djnity, diversity, relatedness and dispersal of our peoples across the
world as knowledge outcomes were produced. The development of the WINHEC Cultural
Standards supported and responded to this reality. The WINHEC Research Standards, while
being consignat of all that has and, was occurring around its development, also responded

to the committed and collaborative activity required to honour fundamental collaborative
relationships to be found within many an Indigenous world.

These activities were undertakeby conmitted individuals, scholars and authors from
FONRP&aa GKS @g2NIRX | 3ANRBdzLJ 2F O2ftf Sk 3IdzSa 7T
reviewers who herald from a large number of Indigenous nations. This respectful
collaboration arises from the primaryorice of WNBf | G A2y aKALIAQ RSSL) A
WINHEC which have been critical to the completion of complex, often joyous and
sometimes, challenging work for our people. These relationships are also central to the

work required in the disruption of negige theoretical and colonial power within higher

education and research.

As Indigenous researchers operating within methodological approaches, relevant to
WINHEC ethos, it is clear that reciprocal and collaborative relationships are a critical factor
to our very existence and, therefore, are important within research. There are also
relationships between all and between peoples as mediated within Western research,
historical ideology and colonialism. It is therefoseiggested that when research is
undertaken from a position of Indigenous knowledge and epistemology, it will celebrate and
sustain Indigenous people and in doing so will challenge imposed research positions, as
appears to have been evidenced in the activities of the Research and Journal Working
Groups and the papers it has been able to dissemin&tewever, relationships as
understood within Western research require vigilant work to challenge research that
subjugates and oppresses through its inability to recognise, work with or representitlivers
knowledge and dispersal of peoples.
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Summary

This paper has documentethe World Indigenous Nations Higher Education Consortium
(WINHEC) with a focus on the research and later, Research and Journal Working group. The
intent was to discuss the pubdition of the WINHEC Journal, discussion papers and other
activities such as the development of the Research Standards while analysing the
underpinning imperatives to such work. This paper also examined the complexity of
progressing research, founded incl knowledge, aligned internationally to broader
conceptions of Indigenous knowledge. This paper has addressed these topics and, in doing
so, has endorsed the suggestion underlying this paper that research undertaken from a
position of Indigenous knowlegt and epistemology challenges the very core of Western
knowledge and that this occurs when the concept of relationships is understood from many
perspectives within research analysis.

Note: This article has been published in tleurnal of Indigenous Stigs (TJIS)and World
Indigenous Nations Higher Education Consortium (WINHEG)nference proceedings
document and DVD
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Celebrating and Sustaining Indigenous Knowledge through Higher
Education
Berice Anning, Veronica Arbon, Boni Robertson and Gary Thomas

Abstract

In its intervention at the 10session of the United Nations Permanent Forum on Indigenous
Issues 2010, théWorld Indigenous Network Higher Education Consortium (WINHEC)
ackrowledged that despite a history of protracted but limited attempts by Governments
globally to address the low participation and graduation rates of Indigenous peoples from
higher education at post graduate level, this continues to be an area of consglerabl
concern.

This paper speaks to the development of an innovative academic process that profiles the
ground breaking work ofNINHECand a cohort of Indigenous academics in developing
academic programs designed to address this systemic failure. The cohtlegge programs

was endorsed in 2006 at a WINHEC conference where Indigenous representatives from
across the world met to discuss in part, historical awhtempagary impediments to
Indigenous success within higher education. The goal of WINHEC Imasobdevelop a
nested suite of inventive postgraduate awards founded within the scholarship of Indigenous
Knowledge which encapsulates an epistemological approach. This has been a ground
breaking process that has included collaborative and intellectugtibations of Indigenous
academics from diverse cultural nations across the globe and, in particular, Australia.

In 2012 the culmination of this dream and the suite of courses developed, honours and
embrace the uniqueness of Indigenous Knowledge andutiera integrity of Indigenous
Leadership.

Introduction

The World Indigenous Nations Higher Education Consortium (WINHEC) is amwderld
educational organization. WINHEC pursues-Ref¥ (0 SNXY Ay A2y F2NJ GKS
Peoples through education bymaining strongly grounded within their own knowledges
and cultures for the protection and promotion of Indigenous knowledges; academic and
research frameworks; epistemologies; and cultural integrity.

2 Lbl 9/ Qa YAaaAirzy Aa G2 Rdg@nsstréskarch she initatizslJ2 NIi
and opportunities that assist Indigenous Peoples at the national and international level to
pursue their educational goals and community and familial aspirations through higher
education. WINHEC through its set of prinegphim to empower and transform local and
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global education through innovative Indigendoased postgraduate educational programs
that sustains Indigenous leadership through education and research.

Since its formation in 2002 WINHEC has become a lead attenal accrediting agency for
Indigenous tertiary education and research initiatives and systems that identify generic and
specific criteria, practices and protocols by which Indigenous Peoples live. WINHEC, through
its Accreditation Committee and swdmmmittees, has established goals and objectives in
the development and establishment of international cultural standards for programs that
affirm and honour Indigenous Knowledge.

In 2007, WINHEC members endorsed the development of postgraduate prograrhe as t
next step in expanding the mission of WINHEC by offering a suite of professional and
graduate programs specifically for Indigenous peoples.

Within the suite of programs are specific research programs that have a substantive
research component/s.

The broad intentions of the programs are to develop Indigenous only awards for the
purposes of:

1 developing and sustaining Indigenous leaders & professionals who are scholarly,
culturally astute and practiced in fields relevant to, and specific to Indigenous
leadership, education and research;

1 establishing and sustaining Indigenous professionals in areas related to
Indigenous leadership and education including systems and system interactions
that embrace Indigenous and ndndigenous frameworks; and

1 providing hdigenous professionals with educational leadership who are practical
visionaries possessing knowledge and skills to sustain Indigenous leadership and
Indigenous knowledge by implementing quality programs, policies and systems.

Development and preparationf the postgraduate programs by a cohort of Indigenous
Australian academics for WINHEC in a collaborative thesis through a process of
developing frameworks for: teaching and learning including the programs; research and
research development; policieer academic and research governance. Each framework
was underpinned by cultural integrity, achieved through the WINHEC Cultural Sténdards
and an established consultative and collaborative standard and indicators.

Rationale and Background

Since the begiming of higher education within the western academy, Indigenous ways of
knowing and doinghave been largely ignored or negated by mainstream education.

! Anning, B.; Arbon, V.; Robertson, B.; and Thomas, G. 2@illaporative Thesis: Indigenous Futures: Sustaining Indigenous Leadership,
Knowledge and Education through the™@entury.
2WINHEC Sample Cultural Standards'W§INHEC Accreditation Authgrjt2004. WINHEC Accreditation Handbook (pp326
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Indigenous peoples of the world have either been forced away from their languages,
cultures, customsfamilies and lands or alternatively have had to contend with a system of
education that has failed to provide a framework that is reflective and respectful of
Indigenous Knowledge and worldviews. However, in recent years the Indigenous peoples
of the woid have begun to reclaim their sovereignty and right to educate their own people
in a way that it is culturally relevant and meaningful, maintaining their knowledges
revitalizing their languages, and taking control of their own destinies. The Indigenous
peoples of the world have begun challenging, redefining and reinventing education
beginning from birth to higher education. Indigenous peoples continue to challenge
western systems to address the cultural ineptness of its programs, policies and practices
that fail to include and acknowledge the scholarship of Indigenous Knowledge and do not
meet the needs of Indigenous peoples and communities. The emergence of- Tribal
controlled colleges across the world such as United States of America, Canada, Saamiland
and New Zealand are helping local Indigenous communities to reclaim their heritage/s and
to establish quality control of scholarly activities that impact their nations. Ironically, in
order to create these changes, Indigenous peoples had to acquire dgholadentials from

the very same mainstream institutions that have failed to include the scholarship of
Indigenous ways of knowing and doing. Whilst, acting as complicit agents in the
misappropriation, at best, at worst, the theft of Indigenous Knowledge

Thus, the systemic failure is evident in the disparity that exists waeidied in the numbers of
Indigenous people attaining postgraduate awards compared toIndigenous people. To

that end, WINHEC has begun offering its own accreditatidndigenouspeoples of the
world are using their own expertise and authority to validate the scholarly exploration of
their own worlds. By offering postgraduate programs in Indigenous leadership and
education, Indigenous peoples of the world, through WINHEC, aregtaksponsibility to

raise the levels of their scholarly work in education and other areas through researching and
recording their traditional knowledge/s, histories and stories.

This is aligned with the principles and spirit of international treatied @mnventions, which
WINHEC has been founded upon. The Articles of the 1993 United Nations Draft Declaration

on the Rights of Indigenous Peoplesncluding Articles 13 to 16 have been used as

2 Lbl 9/ Q& F2dzy RAY 3 LINRAY OA LI S Laffirm thésSalsd Ritiay R A y 3
their Goals, Objectives, Vision and Mission. The WINHEC also acknowledges and supports
the Coolongatta Statement on Indigenous Rights in Education (1999) that Indigenous people
have the right to be Indigenous (WINHEC, 2003).

® The UN Draft Declaration on the Rights of Indigenous Peoples was passed on 13 September 2007 and adopted by the UN General
Assembly.
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Thee are more than 265 million Indigenous peoples worldWide 6 continents and
covering more than 85 countries {627 Goehring, Brian 1993}. As more and more of these
Indigenous communities reclaim their right to educate their own people, the need for
individuals with higher degrees will increase exponentially. Indigenous people cannot rely
upon mainstream education to provide the necessary experts nor initiate the development
of the programs. However, it is important that Indigenous people work collalvetgtivith

host siteinstitutions to develop their own pipeline into higher education and produce their
own experts from their own communities in order to preserve their Traditional Indigenous
Knowledges, languages, histories and cultures.

Comparative Advantage

Although there were severaleatres or programs for World Indigenous Educational
Leadership, a web search yielded no formal Indigenous postgraduate programs in the world
that were developed based on sustaining Indigenous leadership through edocatiilst
incorporating cultural standards at the graduate level; teaching and learning levels for
instruction, curriculum and operations; as well as ensuring Indigenous community
involvement. WINHEC, through its status as a leading Indigenous educegemization,

felt compelled to address this area of identified need. Given the emergence of colleges and
universities controlled by Indigenous communities around the world, the beginning of the
21% Century must be the time to create and accredit such pmots. The need for
faculty/academics and administrators with degrees at all levels is growing at a rate faster
than mainstream educational programs can produce. The postgraduate programs aim to
produce qualified faculty/academics and administrators whe wellgrounded Indigenous
leaders but who are also top researchers and scholars in their areas of expertise.
Additionally, the programs ensure graduates are culturally sound Indigenous leaders and are
developed within frameworks for teaching and leampithat enforces cultural integrity and
includes the Indigenous knowledge and epistemologies of individuals, their families,
communities and Elders.

The postgraduate programs and the structure of the curricula and policy frameworks,
underpinned by WINHEQui@ural Standards, will address the issues currently experienced

by Indigenous peoples when they enter the mainstream university programs. That is, the
AyailAlddziaAzyaQ LINPINFrYa YR S@Sy (K2aS YIyl 38
conform Indignous students to western based learning that is inflexible with Indigenous
knowledge and does not readily allow for culturally specific programs to be offered. These
institutions do not adequately embrace establishing and resourcing programs that allow
Indigenous students to draw upon their own knowledge base and to document their own

* Indigenous, as defined in a formal publication on the World Bank website and with statistics on the number of Indigentess peop
world-wide. http://siteresources.worldbank.org/EXTINDPEOPLE/Resources/40Z80B60301656/HDNEN _indigenous_clean 0421.pdf
(March, 2012)
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Indigenous knowledges. The postgraduate programs will provide instructional and design
structure that empower the Indigenous learner as they allow for Indigenous owneo$hip

their learning and ensure educational sovereignty for Indigenous peoples in their
communities or at the institutional level. Rather than wait for the western institutions to
Sp2t @S G2 YSSO LYRAISy2dza LIS2 L) SaQnt@®é&rdzOF A 2
Traditional Indigenous knowledges, WINHEC has endorsed the development of the suite of
postgraduate programs that will make Indigenous educational sovereignty real from 2013

and will be offering enrolment in the postgraduate programs from 201Be fdetwork of
LYRA3ISY 2 dzi blrGA2ya IyR O2dzy i NASa GAGKAY 2
Indigenous sites for the delivery and support of the Indigenous students / research
candidates. Localising the programs, under the WINHEC international umblhieies for

the Indigenous knowledges to be local and/or national and/or international. The
AYLER2NIFYOS 2F RS@St2LAYy3a GKS LINPINIYaQ OdzN
sovereignty allows Indigenous students and research candidates; communitiess;Elder
Indigenous academics and staff to: incorporate their Indigenous ways of understanding;
selfdetermine and selfnanage educational outcomes; value knowledge; respect each

IANRP dzLIQEd GNI RAGAZ2Y I f Odz GdzZNB FyR fFy3dzZ 3SaT |

There will be a high level of accessibility to these programs for potential students in and
near the WINHEC identified sites. A combination of multiple modes of delivery will provide
flexibility for students who may elect to continue filne employment. As is often the case

for Indigenous peoples, travel, finances and educational resources can be a barrier to
completion. Having postgraduate programs developed and delivered for and by WINHEC in
world-wide locations, has distinct advantages.

A Conceptud Framework for the Postgraduate Programs

A conceptual framework of the postgraduate programs was developed with the concept of cultural
integrity embedded in the programs. The framework includes overarching principles, goals and
objectives; curriculg unit content, learning outcomes and assessment; Cultural Standards; graduate
attributes; and governance policies. The framework is underpifmgdndigenous Knowledges

and Leadership, the elements of the programs are mapped to the WINHEC founding Goals
and Cultural Standards. The programs provide the framework for undertaking units of
study. Successful completion of the units, results in attaining graduate attributes that
demonstrate the protection and preservation of Indigenous Knowledges, builds argeng
Indigenous leadership capacity and fulfills cultural obligations such as being responsive to an
area of community need.
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Description of the Postgraduate Programs
The postgraduate programs are unique in a number of ways:

1 A theme of inclusiveness isowen throughout required programs. WINHEC, site
institutions, staff and students will have rich connections with the Indigenous
communities and Indigenous experiences to advantage Indigenous intellectual and
scholarly work as well as address diversityessthroughout the curricula.

1  The programs will be accredited by WINHEC:

0 as the accrediting/sponsoring agency;
o] in joint partnership with host siténstitutions and WINHEC.

2Lbl 9/ Qa 2@SN) aA3dKGAY3T 2F (GKS | OONBRe (I GA2)
programs is not eroded by individual institutions.

1  The programs combine a traditional core of research and practical application of
theory. As an example, the teaching of leadership theory will include an emphasis on
Indigenous: research; methoda@s; knowledge; educational leadership;
epistemologies; and worldviews.

1  The programs provide an opportunity for Indigenous educational leaders to conduct
their research and writings around existing challenges in education systems.

1  The degrees are degied to meet the needs of various constituents and stakeholders:

w»

o /2YYdzyAte olasSR 0O02fttS3SaQ aidlF¥F yR a
best practices in education and come to a better understanding of how their
Indigenous students learn.

o] Students mterested in P12 teaching and or administration can complement
their educational theory and enhance the skill sets required for developing and
sustaining Indigenous leadership and providing culturally integral services.

o0 Academics/faculty and professiaisan discipline specific professions will benefit
from the interaction with educators, especially with those career aspects related
to training and leadership. Educators will benefit from the interaction because
of the increased awareness and the oppariies provided for civic
engagement. Students in the programs can expect opportunities for similar
types of collaborative research.

i The programs will prove useful to students having educational or other roles in
different agencies, as well as thoseSrRdzOl G A2yt AyaldAddziazya o
career in administration. The theoretical core of the programs, articulating Indigenous
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specific skills and knowledge, distinguishes the programs from postgraduate programs
offered through other universitie and or colleges.

Thepostgraduate programs in Indigenous leadership and education:are

() academically applied programs that are taught and assessed within the academic
frameworks applicable to WINHEC and the site institutions.

(i) higher degrees fothe professional development of Indigenous b#tB, community
college, university academics/faculty and administrators

(i) models of holistic transformational leadership/education expressed in postgraduate
degrees, enabling graduates to effectivelydappropriately experience the world and
make it real.

The fulltime programs include research only or coursework with a dissertation over three
to four years. The patime programs include research only or coursework with a
dissertation over six to semeyears. As previously mentioned, flexibility in assessment and
evaluation is an imperative consideration. Indigenous cultures have strong oral traditions
which should be utilized within formal assessment. Also, new technologies and assisted
mediums carbe used to develop electronic theses or lead to assessment for the completion
of theses. It will satisfy the requirements of similar programs at the various WINHEC
identified site institutions.

The units in the postgraduate programs are designed totrbasformative, to build an
integral Indigenous knowledge base and to give Indigenous leaders, education practitioners
and professionals appropriate professional, academic, cultural and research skills that can
be applied to their work in institutions, cagizations and communitieOne of the skills of
transformational leadership or educational leadership is to recognize cultural wisdom that
supports the total stock of cultural knowledge and its conventional application.

No culture has dominance over knteslge and wisdom. For Indigenous peoples,
educational leadership relies upon challenges to conventional or western models of
education and knowledge. The most fruitful dialogue between Native and Western modes

of thought will take place not under the sahing light of scholarly Western intellectual

analysis but individually and internally. It will be within individual human minds, through

mental and emotional processes of personal transformation that take place as culturally
different ideas and value2cf f A RS @ lfaz>x Ad gAff 200dzNJ 6A 0
YdziidzZl £ SEOf dzaAzy 2N 02y Of dzZaA @S a02yljdzSaiQ 27

Hence, the postgraduate programs seeks to privilege Indigenous ways of knowing and being
and does ot need another system to legitimize its validity but is complete within and unto
itself where the Elders and members of Indigenous communities provide -cultural

® Knudtson D and Suzuki D, 199&sdom of the Eldergp.185)
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authenticity to the program. The WINHEC cultural standards, the Board of Accreditation,
the inclusion of Indigenous Elders and members of Indigenous communities provide the
cultural authenticity for integrity to the programs.

Cultural Standards and Graduate Attributes

The postgraduate programs are developed to ensure students will be immerseloliarsg
activities of academic studies and research on Indigenous leadership and education with a
focus on engaging the philosophies which underpin worldviews. Students will acquire the
attributes of knowledge and skills needed to perform with culturégnity within in their

own professions, educational organizations and communities.

The WINHEC Cultural Standards weeseloped, based on a number of guiding principles
for the WINHEC Accreditation Authority (adopted by WINHEC Executive Board on November
10, 2002).

The overall WINHEC Cultural Standards were developed based on the Alaska Cultural
Standards and Indicatdt$or program graduates; teaching and learning practice; curricula
design; operational characteristics and community involvement. Theraustandards that

FLILJX @ G2 LWINPBINFY 3IAN)FRdz-r iSa KIFI@PS o06SSy dzasSR
graduate indicators. This ensures their learning outcomes are measured for attainment of
knowledge and skills based on maintaining cultural integrity stestain Indigenous
knowledge and culture through developing greater Indigenous leaders. The WINHEC
Cultural Standard and indicators used to establish cultural integrity as the underpinning of
the programs included: Program Graduates and indicatofheprogram graduate standard
ensures:

A. Program graduates are well grounded in the cultural heritage and traditions of their
community.

B. Program graduates are able to build on the knowledge and skills of the local cultural
community as a foundation fromwhich to achieve personal and academic success
throughout life.

C. Program graduates are able to actively participate in various cultural environments.

D. Program graduates are able to engage effectively earning activities that are
based on traditimal ways of knowing and learning.

E. Program graduates demonstrate an awareness and appreciation of the relationships
and processes of interaction of all elements in the world around them.

e WINHEC Sample Cultural Standard®BWHEC Accredition Authority, 2004. WINHEC Accreditation Handbook (P85
7 .
Ibid
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A further cultural standardFj that includes a group of six imditors was developédo add
to the existing WINHEC cultural standards for program graduates. These new indicators
within the standard are based on program graduates becoming stronger leaders:

(F) Program graduates are leaders and well grounded in tHadigenous and
professional knowledge of leadership. Graduates who meet this standard are able
to:

1) acquire knowledge through a culturally legitimating process;

2) apply knowledge to advantage Indigenous people;

3) take responsibility for continwk transmission of knowledge, tradition, culture
and practices;

4) demonstrate capacity to operate within a cultural framework respectful of local
protocols;

5) exercise authority to protect and preserve Indigenous worldviews; and

6) act responsibly o a local, national and international stage/level.

Through the methodology applied in developing the postgraduate programs, Anning, Arbon,
Robertson and Thomasdentified a further overarching cultural standard and set of
indicators based on consultatioand collaboration. These are fundamental to the
accomplishment of the current WINHEC culturally responsive standards and indicators. The
cultural integrity that underpins the performance of Indigenous leaders to engage in
culturally astute /appropriate @nsultation and collaborative practices must align with local
Indigenous protocols. The additional and new cultural standard and indicators will assist
with establishing the consultative and collaborative framework, necessary to engage
Indigenous peopleprivilege their voices and embed their knowledge and experiences
within programs and projects developed.

The new cultural standard and indicators includes the following:

A) Cultural protocols require consultation and collaboration to underpin the prass
of Indigenous leadershipAn Indigenous leader who meets this standard:

1) consults and collaborates with Indigenous peoples, communities and
organizations on shared outcomes;

2) recognizes and involves Indigenous people and the community through
corsultation and collaboration in identifying important matters that impact
working and living in Indigenous communities;

& Anning, B.; Arbon, V.; Robertson, B.; and Thomas, G. Z@liaporative Thesis: Indigenous Futures: Sustaining Indigenous Leadership,
Knowledge and Education through the"Zentury.
9 .

Ibid

35



3) are respectful, responsible and reciprocate;

4) @FftdzSa YR LINAGAf SISa LYRAISy2dza LIS2LX S

5) recognize and privileges the scholarship of Indigenous knowledge, Indigenous
voices and the wisdom of Elders and knowledgeable others; and
6) respects the cultural protocols and practices of consultation.

B) An Indigenous leader who consults and collaborates, ress the cultural protocols
and practices of engagement for effective communicationAn Indigenous leader
who meets this standard:

1) enables Indigenous people to share their knowledge, experiences and ideas;

2) provides opportunities for Indigenous @ to be consulted and collaborate on
issues affecting local, regional, national and international affairs;

3) provides reports back to the community/ies on decisions and outcomes;

4) maintains and sustains the principle of cultural preservation and ptiote

5) establishes cultural integrity as the foundation to developing Indigenous
programs; and

6) uses a consultative and collaborative framework to demonstiratiegrity and a
high level of involvement of Indigenous peoples.

With regards to assessmentf the postgraduate programs and curricula by the WINHEC
Accreditation Authority® and in line with the Cultural Standards, the following points are a
pre-condition for a review and assessment of a program and are examples of:

1 locally appropriate and accegd cultural standards against which the cultural
integrity of the institution/program can be reviewed and assessed,

1 defined sets of guidelines, principles and/or values reflecting the cultural
essence to which goals of this program are directed; and

1 apprapriate cultural contexts that affirm the performance of Indigenous serving
institutions and programs.

Graduate Attributes

A set of Graduate Attributés were developed to provide a broad framework for the
postgraduate programs and are intended to be inteted and defined more precisely in

the context of each academic program. The Graduate Attributes emphasize attributes
which are more amenable to being taught and assessed, so that their gradual development
can be measured and documented, and so that etud can record them as part of a
portfolio of achievement at graduation.

1 WINHEC Accreditation HandboHligher Education, Third Edition, 2010, WINHEC Accreditation Authority, World Indigenous Nations
Higher Education Consortium.

 Anning, B.; Arbon, V.; Robertson, B.; and Thomas, G. Ballaporative Thesis: Imginous Futures: Sustaining Indigenous Leadership,
Knowledge and Education through the"@entury.
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The list of Graduate Attributes included a set of thematic knowledge domains. These are
considered essential for effective learning throughout the postgraduate programs and the
continuing development within academic programs and the broader WINHEC and hest site
AyaidAaiddzinzyaQ SELSNASyOSao ¢tKS SELISNASYyOSa
learners throughout their personal and professional lives.

The postgraduate prograsrand unit approval processesquire curriculum documentation

to show how this is done, both in mapping where particular attributes are reflected in
program and unit design, and in relating how teaching and assessment processes make
these explicit.

Similaly, the WINHEC academic program review and assessment processes will be informed
by Graduate Attribute outcomes. The processes of gathering student feedback on their
experience/s will invite students to consider how much their cultural capabilities and
Indigenous knowledge for lifelong learning have been developBue Graduate Attributes

will ensure that on completion of the appropriate units in the programs the graduate will be
expected to demonstrate knowledge, protocols and skills at advanced leokls
understanding for application.

Learning outcomes and objectives were developedefch unit and in accordance with the

goals and objectives of the programs. These will also be assessed and measured to graduate
student outcomes in accordance with the IMHEC Cultural Standards and Graduate
Attributes and/or each hostsita Y A G A G dzi A2y Q& DNJ Rdzl S ! G0 NR 6 dz

Cultural and academic supervision share equal weighting. This will require research
students to have a cultural supervisor who may be an Elder dsawel discipline supervisor,
and who are culturally competent, practicing cultural integrity in all areas of their lives.

Curriculum mapping is undertaken at the program and unit levels against the Postgraduate

t NEINI YaQ D2t az hod®aiGradmi Atridutes (THENapping G | Y R
contributes most prominently to achieving the latter through explicit content development

in the curricula and the teaching and assessment towards these.

Pedagogical Principles

The postgraduate programs, incladi at the unit level are established with the concept of

Odzf GdzNF f Ay iSaNARGe SYOSRRSR Ay GKS LINEINI Ya:
unit content, learning outcomes and assessment; Cultural Standards; Graduate Attributes;

and Governance Poles. The delivery of the unit will take into account how the unit

provides students with content and experiences from a strong Indigenous knowledge
position and lens. Of central importance will be the development of communication skills, at

the same tine, recognising that Aboriginal people embody miitéracies.
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The use of technology within these units assumes Indigenous peoples have always been
developers and users and discoverers of multiple technologies. In the modern world this
also incorporatesdchnology for teaching and learning.

Selfdiscovery and sefinalyses is embedded in the beginning of each unit to allow students
to centre themselves as Indigenous people from and within their own culture and
knowledge. Texts and readings for student dstuwill include substantial Indigenous
references within each unit to ensure the privilege of Indigenous knowledge and ways of
doing and learning is achieved.

Delivery Model

The postgraduate programs will be delivered using specific models and modesveiyel
For example, factn-face, mixed mode delivery of online and distance education; and
Indigenous Australian communityased through block mode residential delivery. It will be
important that any mode offered by host siastitutions will not disaglantage Indigenous
d0dzZRSYy 1aQ LI NGAOALN GAZ2Y @

Fundamental to teaching and learning within the programs are pedagogical techniques that
produce a community of learners, capitalizing on a sense of shared wisdom. Tlagre is
emphasis on the role of learners @nnstructors/supervisors in critical reflection and
dialogue, using appropriate learning and teaching systems and tools. Given the diverse
locations of Indigenous communities across the world, teaching and learning approaches
need to be specific and genie to encompass the diversity of locations.

An engagement and mentoring framework, inclusive of cultural affirmation, is planned to be
incorporated into the teaching and learning framework of the programs to help
inexperienced faculty/academics or studsnto develop a broader base of Indigenous
knowledge expertise. Based on the collaborative development and implementation of the
engagement and mentoring framework, syllabi and pedagogical techniques will facilitate
learning and teaching methods, and walssist with the evaluation and assessment of
Aa0dzRSyiaQ 62N] @

Teaching, assessment, supervision and research in the postgraduate programs will be
underpinned by:

() 2Lbl 9/ Q& [/ dzf GdzNI £ {GF yRFNRAT
(i) 2Lbl 9/ Q& DNI RdzZ &S ! GGNROGdzi Sa
(i) 2 Lbl 9/ Qand RedesrahGtandard and subsequent policies;
(iv) The local Indigenous community protocols;

(V) Host siteAyadAldziA2yQa NBASIFNOK SiKAOa adal yRrI

achieving quality without denying Indigenous knowledge and ways of doing;
(v) National and international Indigenous research ethics standards; and
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(vii) Protocols of recruiting Indigenous and nbrdigenous staff to deliver therogram
and supervise research.

Proposed Enrolment and Offering of Units

The proposed units and offiag of units within each postgraduate program have been
identified and developed by Anning, Arbon, Robertson and Thomas for WiRH&Gdents

have a choice of enrolling in units and can tailor the context of their study to a special area
of expertise/ prdessional discipline that can enable them to develop their own Indigenous
knowledge. Individual units can also be used as adpggee study option if students do not
initially meet the admissions criteria.

Program Overview Summary

An integral element bthe programs will be the development of group based learning,
whereby collaborative academic study, research and analyses between students and
supervisors will be encouraged. In this process students will be encouraged to explore their
own worldviews ad experiences.

The programs provide the students with the skills to orally and textually defend the spirit of

their research, their cultural position as leaders and the place of Indigenous knowledges
within higher education. The programs consist of aqeired number of credit points
consistent with those required by host sitestitutions for postgraduate programs. This will

direct the specific application, progression and examination requirements of the program.

The programs have a solid core of res#adesign and methods, including Western and
Indigenous Knowledges that will enrich the ability of graduates to conduct appropriate
study of challenges and their potential solutions. WINHEC is committed to expanding
knowledge of Indigenous education atehdership and empowering Indigenous people to
NBOfIIAY O2yiNRt 2@0SNJ 0KS SRdzOl GA2yl+f &aeaidsSy
This commitment permeates the curriculum and provides the opportunity for student
growth for active roles inthe worRQa LYy RA3ISy2dza f SFRSNEKAL) |y
national and international levels. Finally, the programs are course work and research
focused or solely researdocused with real world applied knowledge to better assist
students to become strontpdigenous leaders in Indigenous education around the world.

It is not enough that Indigenous peoples only access Western institutions of education and
engage in study that is established within Western knowledge. To build strong Indigenous
leaders reques an education system that provides not only western knowledge, but
AYO2NLI2N}YGS&a LYRAISy2dza 1y26f SRISka a ¢Stf

12 Anning, B.; Arbon, V.; Robertson, B.; and Thomas, G. Ballaporative Thesis: Indigenous Futures: Sustaining Indigenous Leadership,
Knowledge and Edutian through the 2 Century.
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strong characters with cultural integrity that includes values of: respect; responsibility and
reciprocity.

Program Quality, Assessment and Improvement

The quality of the postgraduate programs is assured through the implementation of
WINHEC policies in conjunction with the WINHEC frameworks for teaching, learning and
research, and the capacity of Hosite-institutions to facilitate these policies within their

own governance models.

As with any postgraduate program, the programs will be periodically reviewed, internally
and externally. WINHEC has accrediting criteria similar to that of any otheerhigh
education accrediting agency. Evaluation and continuous improvement across all of the
courses will include:

Evaluation of aggregate student characteristics on admission to the program;

Unit evaluations at the end of each semester in the program;

Exitinterviews with all graduates;

Data on program students including access and retention rates and their overall

performance in the programs;

1 Established checkpoints for progression of students and final research document
and assessment; and

1 Followup of gaduates after one and three years, as well as foliggvwith

= =4 =4 A

SYLJX 28SNE YR &Adz2LJSNIA&a2NR 2F (GKS L3

FGOSYRAY3I YR LINIGAOALIGAY3I AY |yydz f
involving all countries offering the postgnaate programs.

Research Frameworks and Development

WINHEC, through the WINHEC Research and Journal Working Group, established, developed
and published theWINHEC Research StandaFitst Edition (2016, The document is a
compilation of information relevat to research by Indigenous peoples, programs, including

the Postgraduate Programs and Indigensesving tertiary institutions. It sets out a
number of research standards and indicators as a guide to fulfill the requirements of
LYRAISY2dza LcIf anditieia @nowdyé Sdmmunities. They include the
following:

Indigenous Research

(@) respects local Indigenous authority particularly that of Elders and respected
knowledgeable others;

BWINHEC Research Standards First Edition (2010)
40
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(b)

()
(d)
(e)
(f)

recognises knowledge as part of a living and constantlgptidg system that is
grounded in the past, but continues to grow through the present and into the future
and reinforces this in research approach;

uses the local language respectfully as a foundation for interpretation and meaning;
understandgelationships across knowledge derived from diverse knowledge systems;
acknowledges mukbwnership and levels of knowledge; and

addresses community and individual responsibility/ownership of knowledge.

Individual Researchers

(@)
(b)
()
(d)

(e)
(f)

(9)
(h)

work with bcal Indigenous Elders and Respected knowledge holders;

ensure prior and informed consent;

recognise their responsibilities and the ongoing influences of Western knowledge;
build on the knowledge and skills of the local cultural commwasty foundation from
which to achieve success;

engage responsibly and effectively in research activities that are grown from,/based on
Indigenous ways of knowing and doing;

demonstrate appreciation of the relationships, connections and presess
interaction of all elements in and of the world;

aAldzZ 6S 2ySQa aStFT FyYyR RSTAYS 2y Sand LIzN1I2 & ¢

develop a critical self awareness.

Research Process and Practice (Enacting Research)

(@)
(b)

()

(d)
(€)

(f)

addresses ragirements outlined in this document and locally;

incorporate Indigenous ways of knowing and practicing in its work linking what is
being researched to everyday lives;

works closely with individuals and communities to achieve a high level of
conplementary research outcomes and expectations;

honours Indigenous Elders and respected knowledge holders scholarship and authority;
recognises the potential of individuals and communities and provides the training as
necessary for them to padipate powerfully in researchnd

accepts responsibility to protect sacred sites, secret and sacred knowledge and other
artefacts.

Organisational Practice (Facilitating Research)

(@)

(b)

has high level of involvement of Indigenous staff and Eldersespcted knowledge
holders in lead organizations;

fosters ongoing participation, communication and interaction between researchers,
programs and community researchers and personnel;
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()
(d)

(e)

recognizes and assures ownership of intellectual knowledyenership of data needs

to sit with the Indigenous community;

provides remuneration for time and other costs and, dispersal of publication profits to
community;and

ensures sacred sites, secret and sacred knowledge and other artefacts aetgutot

Community PracticéLinking Research)

(@)
(b)

()
(d)
(e)
(f)

recognises local Indigenous Elders and Respected knowledge holders;

honours the primacy and validity of Indigenous knowledge as it is defined and
articulated locally;

takes an active authoritéde role in research while nurturing family responsibility,
sense of belonging and cultural identity;

assists new members in learning and utilizing knowledge and information generated
through research;

contributes to all aspects of research idgs implementation andutcomes for local
advantage; and

ensures sacred sites, secret and sacred knowledge and other artefacts are prétected.

The paper titled WINHEQndigenous Research, Principles, Protocols, Ethical Domains and
Guideliné®, has ben written to affirm the WINHEC Research Standards. The Guideline
underpins and contributes to Indigenous knowledge continuity through respectfully working

with Indigenous knowledges, guiding the Indigenous researcher/s through awareness of the
research pinciples, protocols and ethical domains. The paper positions Indigenous

Knowledge as a parallel system to Western Knowledge.

Additional related documents and polices for research that have been devefofmdhe
postgraduate programs and for WINHE®ider to provide a framework for research and
research development include:

Research Standards;

WINHEC Research Integrity Policy;

Student Supervision Poljcy

Property Policy

WINHEC Research and Research Ethics Protocols and Gui¢lidesses
Intellectual Property and Copyright);

Candidature for Higher Degrees by Research Policy

i Postgraduate Student Support Pojiand

= =4 =4 4 A

=a

“WINHEC Research Standafist Edition, pp. &, 2010.
'* Anning, B.; Arbon, V.; Robertson, B.; and Thomas, G. Zallaborative Thesis: Indigenous Futures: Sustainingeimoliis Leadership,
Knowledge and Education through the"@entury.
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1 Examinations and Dissertations Policy.
Standards and Policies Framework for Academic Curricula and Research

The postgraduate prograsnwill provide instructional and design structure that empower

the Indigenous learner as they allow for Indigenous ownership of their learning and ensure
educational sovereignty for Indigenous peoples in their communities or at the institutional

leve. RAEKSNJ GKFY gFAG F2NJ GKS 6SadSNYy Ayadaiddzisi
educational needs and their right to document their Traditional Indigenous knowledges,
2Lbl 9/ dzyRSNR(22R GKS AYLERNIIFIYyOS 2F RSGSt 2 LI
was needed to achieve educational sovereignty that allows Indigenous students and
research candidates; communities; Elders; Indigenous academics and staff to: incorporate

their Indigenous ways of understanding; sedftermine and selmanage educational

odzi O2YSAT @FftdzS (1y2¢6ftSRAST NBaLISOG Sk OK 3INE
provide ways to transfer these.

The postgraduate programs have been established under an academic and research
W{GFyRFENRE |yR t2f A0ASa® GMHIKIF2 NOKES ORK &S EI
foundation documents, including the standards for cultural affirmation and accreditdtion

and those for ethical research practife The development and delivery of curricula and
conferral of awards requires activities, emts and decisioimaking that is supported in

policies and governance. The policies, which relate to the academic governance of the
development and delivery of the postgraduate programs, cover a range of educational
matters including:

Academic and Resedr&overnance;

Cultural Accreditation and Affirmation Standards;
Postgraduate Curricula Development;
Research Guidelines and Research Standards;
Candidature for Higher Degrees by Research;
Student Supervision;

Student Policies

Examinations and Dissertatis;

Academic Rules;

Assessment; and

WINHEC Cultural Standards.

= =4 4 4 -4 4 -5 95 2 -9 -1

' WINHEC Accreditation Handbobligher Education, Third Edition, 2010, WINHEC Accreditation Authority, World Indigenous Nations
Higher Education Consortium. The document inclulesVINHEC Cultural Standards which is appended as Appendix 2.

¥ WINHEC Research StandaFisst Edition, 2010. WINHEC Research and Journal Working Group, World Indigenous Nations Higher
Education Consortium.
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Conclusion

The postgraduate programs are developed to address the issues experienced by Indigenous
peoples when they enter the mainstream university programs. Indigenous culture and
specific hdigenous programs are not embraced in the mainstream. Indigenous peoples are
expected to assimilate and embrace the western cultures and become immersed in the non
Indigenous knowledges and their disciplines. The postgraduate programs of Indigenous
leadership and education will ensure students will draw on their own knowledge base as
they are designed to empower the Indigenous learner; allow for Indigenous ownership of
their learning and doing; and allow for Indigenous educational sovereignty to belity rea
from 2013.

The postgraduate programs of Indigenous leadership and education ensure graduates are
leaders and well grounded in the Indigenous and professional knowledge of leadership. The
WINHEC Cultural Standards have been used to encapsulate #tgrgduate programs of
Indigenous leadership and education to ensure the protection of the cultural integrity of
LYRAISy2dza t S2L)X SaQ 3It2o6lffed

The steps taken by Anning, Arbon, Robertson and Thbitmslevelop a suite of academic
programs for WINHEC wiltqwe to be an invaluable and innovative approach to addressing
the systemic anomalies that have impeded the progression of Indigenous peoples in higher
education at both the national and international level. The postgraduate programs build
upon a series fostrategic initiatives that have been sequentially developed since WINHEC
created a Global Higher Education Model that affords Indigenous people the opportunity to
engage in a sector that will address both their academic and cultural aspirations and needs
The model created for WINHEC by Anning, Arbon, Robertson and Tflasndssigned to
assist Indigenous people to maintain and sustain their traditions and knowledges, to build a
rigorous cohort of future Indigenous leaders that are culturally and prafesdly astute,

and capable of accomplishing the goals of the United Nations Declaration and the Rights of
Indigenous peoples

Thus, the future of Indigenous peoples can be maintained and sustained in the traditions
and knowledges of the past. Sustainindigienous leaders, in order to maintain Indigenous
knowledges, is the right of Indigenous peoples to provide their own educational models that
allow for their ways of learning and of doing, reinforcing and promoting the right of
Indigenous peoples to protéaheir traditional ways of learning, languages, knowledge
systems and world views.

9 Anning, B.; Arbon, V.; Robertson, B.; ahdrias, G. 201Zollaborative Thesis: Indigenous Futures: Sustaining Indigenous Leadership,
Knowledge and Education through theé'Zlentury.
20 1h;

Ibid
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Note: This article has been published in tlmurnal of Indigenous Studi€$JIS)and World
Indigenous Nations Higher Education Consortium (WINHET)nference proceedings
document and DVD
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Elderly-Youth Indigenous Deeds Channeling Scheme of the Oromo and for

Healthy Youth Development
Zelalem Nemera Bultm and Tamene Keneni Walga

Abstract

CKAA I NIAOES LINBaSyida GKS da3aFRF 13S 3INIRSaE
in which Indigenous soctultural, economic, spiritual and political deeds of the Oromo, the
largest single ethnmationin east Africa, are channeled from elders (seniors) to child and/or
youth (juniors) for leading smooth secular and spiritual life and maintain the endurance of
their Indigenous deed® I Rl a@adSYz Ay 6KAOK W3l Rlisa 3S AN
complexindigenous institution that guides the Oromo in every aspect of life. According to
gada age grades, all male members ought to pass through eleven age grades structured
from birth to death and every member is expected to accomplish lifespan developnaodatal r

(s) associated to each age grade. It provides a clear structural reference that enables the
Oromo to develop a consistent and stable sense of self and others. This article discusses the
way in which gada age grades enable Oromo youth to learn theigdndus deeds from

elders and apply them in leading secular and spiritualalifé in due course maintain the
continuity of their Indigenous deeds.} Ay 3 RA&aO0dzaA&aSR WwW3alFRF | 3S
modern western theories of lifespan development, partidyla9 NA { a2y Qa 0KS2
psychosocial developmerthe article draws implications and lessons that might be helpful

for healthy child and youth development. It is deduced #hktt can be learned from the

gada age grades for youth healthy developmentsdts a clear elderdyouth knowledge
channeling scheme with eomparable status to modern lifespan development theories in
terms of its stageorientation and theorization. It yields rich preventive, intervention,
instructional, positive parenting and h&ay child and/or youth development. Analysis of the

result stipulated that the relationships and interactions across generations in gada age
grades are transactional, democratic and mutual. The young cohort is obliged to respect the
older generation and athe same time have the right to learn frolme mentored and cared

for by the older generationand able to peaefully and successfully succeedtheir roles

and responsibilities. The smooth and mutual relationships and interactions among
successive gemations in gada age grades might lessen theesent tensions among
generations which might be an obstacle to healthy child and/or youth developimehée

world of today

KeyWords Gada age grades, elderyouth deedschanneling, life span development

46



Introduction

Gada system, almdigenous institution of the Oromo (the largest single etimagionin east

Africa) has three interconnected meanings that include the grade during which a class of
people assumes socimiltural, economic and politicdtual leadership; a period of eight
years during which elected administrators take power from the previous ones, and the
institution of Oromo society (Legesse, 1973 & Hassen, 1994). It is viable spiritual, economic
and sociopolitical systems of government wheeaders are elected to assume authority
that succeed each other every eight yeahnsaugh the will and active participation of the
people they represent (Hassen, 1990; Baissa, 1994; Jalata, 1996 & Lewis,G&8d)olds

a central place in the thinking dhe Oromo, both because it represents the essence of
Oromoness, a distinctive set of institutions uniquely theirs, and because it stands as a
aarasSyYySyid 2F (GKS @l tdzSa GKSe glyld G2 aiaNBaa
It is a system withesseral subsystems that enable it to accommodate all domains of the
hNRY2 LIS2L)X SQa tA@Sao

The gada system shares several features and principles of modern democracy (Jalata, 1996
& Hassen, 1994). At first place aitowsthe Oromo people to formulateghange or amend

laws and rules every eight years. The rule of law is the key element gfatleesystem It
accepts the people as the ultimate source of authority and believes that nobody is above
the rule of law. The other important aspect that makes gagsembles to the modern
democracy is that officials are elected by the people from one of the gada grade named
Qoondalaslt is the fourth gada grade in which members are elected for leadership and
preparation for holding offices start throughgorous taining in @da philosophy and
governance (Legese 1973 & Baxter, 1978). Hda gystenhas also the principles of checks

and balances of power among its officials as well as periodic transfer of power every eight
years and balanced positions among theefigada cycles and power sharing between
higher and lower administrative organs to prevent power from falling into the hands of
despots. Elected authorities are not only expected to abide by the laws and rules of the
land but are also accountable for eyedecision they make during their term. Other
principles of the gada system have included balanced representation of all clans, lineages
and confederacies, accountability of leaders, the settlement of disputes through
reconciliation, and the respect fdrasic human rights and liberties.

The other unique feature of the gada system is that it recognizes the three government
organs of modern democracy that include executive, legislative, and judiciary. The structural
complexities of the gada system have heefficiated by the assembly of democratically
elected officials known a§ I £ 3| y € I(theAnine Bogamal-agsemblies) that include
Abbaa Bokkicarrier of the scepter holding a position similar to that of the president), two
vices of Abba Bokku Abbaa Chaffee the chairman of assembly or father of legislative
assembly), Abbaa dubbii (the speaker),Abbaa seera(the memorizer of laws or a
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parliamentarian),Abbaa Alangadthe judge or attorneygenera), Abbaa duula(the army
commander or war leader), and 6 0 | | /thele€bhdmy/finance chief officer (Legesse,
1973).

As the gada system is an exclusively male institution, Oromo women haditige

institution or sisterhood, a parallel institution to thgada system that functions hand in

hand with gada sysm as one of its budin mechanisms of checks and balances (Kuwe,

1997). If the harmony between men and women was brokersiraee rebellion was

initiated to restore the law of the land, the moral and ethical order of the society. The
exclusion of femalefrom gada system is with convincing argument that is related to
52YSYyQa FSNIAEAGE YR NBLNRRAZOGA DS RdziASaod |
expected to take part in defensive or expansionist wars that may involve blood shading.
Hence,theh NB Y2 0SSt AS@Sa (GKIG 62YSYy FNB Gt AFS 3IAL
thus, they have to not kill or pass lives.

In spite of its merits aforementioned, currently, the gada system is not functional in most
parts of Oromia due to the alien attlee against it though some of its aspects are still active
and functional in some zones of Oromia, especially among the Borana wheI@ uimg
Gaayyo(the assembly of multitudes) brings together gada leaders to make, amend or
change laws and rules of thenkh every eight years (Legesse, 1973). All scholars and
researchers who have worked on the gada system unanimously recommend it as a viable
source of Indigenous knowledge to handle ill issues related to democracy and
democratization, youth healthy developmg conflict, parenting and intra and
intergenerational relationships.

This article aims at exposition of gada age grades classification as an Indigenous theory of
lifespan development in which youth learn their Indigenous deeds, knowledge and skills
from elders and apply them in secular and spiritual difel; maintain their culture, tradition,
Indigenous knowledge and systenisthen, tries to draw implications and lessons from the
Indigenous system for positive child and youth development.

An Overview of Gada Age Grades

There are eleven gada age grades, to which a person belongs to, on the basis of age and all
Oromo males are compulsorily recruited to the agpts starting from birth. Males born in

the same eighyyear period belong to the same aget even if; some may join an advanced
grade at birth(Legesse, 1973The age structure provides clear structural reference so that

the members develop a consistent and stable sense of self and others and thus, identity
confusion is unthinkable among the @no as any age set strictly provides values and ethos
that guide all. At all the age grades, there is knowledge channeling from the seniors (elders)
to the juniors (youth). Each grade may have different names in different parts of Oromia;
nonetheless, theessence and meaning of it remains the same across the locales. In this
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article, gada age grade nomenclature of the Borana who maintained the gada system to
date has been used.

Grade 1: Daballe (Birth to 8)

Daballeage grade comprises all sons whose fashare in the sixth age grade callgdda

grade (45 to 52 years old). It is a grade in which all members share a common identity by
virtue of the fact that they are all the sons of tigadaclass who are in power as leaders.
The dabballeis characterized ¥ striking hairstyle, known aguduruu They are not only
wearing like girls and grow their hair like girls but also they are considered asrgals)(
Deballeis defined as a play age and the age at which proper care is accorded to the children.
Theyare not allowed to go far from home for close supervision. There are no major roles
and responsibility imposed on them artdig strictly prohibited by custom to punish them
physically.

Grade 2: Gamme Didigoo/Junior Gamme (9 t016)

It constitutes male chileen whose fathers assumed the position of gada officials for 8 years
and in the first stage of retirement (grade 7). Transition to the stage of jgaarmeis
performed at sanctuary with a big ceremony in which naming of the members takes place.
The nammg ceremony of the oldest son is call@dbbisa while the naming ceremony of the
other sons is calletMoggassa Thegammehairstyle is also shaved during this occasion in
the middle, and the rest is left to grow longer, and treated with butter be wavye Th
YSYOSNE IINBX y2 Y2NB OASgSR dmbers@a@ aldhfexpécted dzi
to act independently and take responsibilities that match their age under close parental
supervision.

Grade 3: Gamme Gugurdoo/ Senior Gamme (17 to 24)

At this gradethe shaven gamme@ part of the hair during juniogammeis cut into smaller
style. The oldest boys (usually those from 20 to 24) in the age grade are permitted to go on
war parties that target territorial defense and cattle raids calfech backed by oldr gada
classes. It is the time when young men take the family herds into the untamed river
valleys.The age grade is characterized by different ceremonies. At the beginning of the
grade, the small clusters of ageates begin to celebrate the ceremoniestharriyya group

of people born in the same eiglyear period. Many of théora youths return to their bands
before the ceremonies start. The whole process is repeated annually over a period of five
years and during the last three years, thammethemsehes go through a ceremony that
closely resembles thbariyya cuch The ceremony is calledl | £ Q(to N& &ach other) in

the first year andnachisa(feast) in the last two years. It ends with celebrations known as
chinathat takes place at a number of pr@thed sites.
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The effect of these ceremonies is to make the members of the senior acutely aware of the
society and their deeds.

Grade 4: Kusa/ junior warriors (25 to 32)

This age grade begins with a big ceremony that marks transitidfusaat which aithers
shave the hair of their sons and on the fourteenth day of the ceremonyKtisa(members

of the grade) emerge wearing adult ceremonial customs and carrying whip to which they
had attached a small scepter (bokku). TKesa who usually cannot marrfor different
reasons are allowed to keep mistresses from married womnlers appropriate however for
kusato search for wives, which they may marry when they enter next gr&aba Kusa
thus, marks the transition from adolescent to adulthood. Candiddt® gada officials are
elected as senior counciloradula from this grade and for the next eight years they will be
offered with rigorous training on leadership. The election is based on different criteria that
include knowledge of tradition (historynd laws), skill in arbitration, and popularity,
hospitality, patience, within approved institutions, balance of generosity and skilful
management, and military skill.

Grade 5: Raba/ Senior Warriof83 to 44)

The raba is an age grade at which the membearsove to a big camp with defensive
responsibility. Those members who are of the appropriate age (32 years) are allowed to
marry, however, throughout the first eight years they are not allowed to give birth and raise
children until the fortieth year. Unlikall other grades that last for eight years, thaba
grade lasts for thirteen years.

Grade 6: Gada/ the Stage of Political and Economic Leadergtbto 52)

This is the grade at which elected officials hold the actual leadership power for the next 8
years. The power takever palli) occurs in the fortyfifth year during this grade. At this
grade, circumcision of members also takes place.

Grade 7#10: Yuba/ Partial retirement (53 to 80)

Yuba stage covers twengeven years from 53 to 80. It encompas$as sub grades that
include Grade -¥ubal (3years), GradeYaiba 2 (8 years), GradeY@iba 3 (8years), and
Grade 10Yuba 4 (8years). Youba are retired and they retain advisory authority, oversee
political and military activities of the luba, the gradepiower.

Grade 11: Gaddojji /The terminal sacred grade (80+)

Members of the grade are the fathers of thoseluba grade the grade in power. They
preclude themselves from material and/or secular life and become ritual leaders. They
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should not carry armand kill any living creatures. People seek their blessing and wherever
they go they are highly respected.

Discussion: Gada Age Gradesn Indigenous Theory of LifespddS @St 2 LIYSy i @a 9 N
Theory of Psychosocial Development

Now, let us pick eachadaaged NI RS 2y S I FGSNJ §KS 2GKSNJ FyR O
of human life development and see what lessons can be learned from it in facilitating-elders

youth knowledge channeling so as to help youth acquainted with their Indigenous culture,
tradition and knowledge; and apply them in their secular and spiritual life, and maintain the
sustainability of their Indigenous society and deeds. .

Ly O2y@SNHSYOS gAGK 9NR{az2yQa (GKS2NE 2F Lkaec
development as decadgourney that occurs in identifiable patterns of universal secio

culturally constructed stages. Put simply, in both cases, development is viewed as a life
O2dzZNAES LINRPOS&da GKAOK 200dz2NE Ay dzyADSNELF T |
development (see ablel), an individual passes through eight maturatidvaded but

socially influenced stages of psychosocial development beginning from birth through death

and an individual is expected to accomplish a series of psychosocial developmental tasks in
eacheras of the life cycle. Similarly, in tigada age gradesn individual ought to passes

through eleven sociaulturally constructed age grades across the lifespan and the individual

is expected to accomplish developmental role (s) associated to each gade. ggut, the

two diverge slightly in terms of the number of stages an individual is required to go through
i.e.elevenirgadaagegrades Y R SA3IKG Ay O9ONROazyQa LladOK2a?2(

Table 1:Summary of Gada Age Grades

Stage Age grade Typial feature

Daballe 0-8 Play age

Gamme Didiqo 9-16 Right to name

Gamme Gugurdo 17-24 Adolescent and role socialization
Kusa 25-32 Adolescemntadulthood transition
Raba 3344 Early adulthood

Gada 4552 Middle adulthood

Yuba 14 53-80 Partial retrement

Gada Mojji 80+ terminal sacred

Source: Summarized from literature by the authors
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As can be seen from table 1, gada age grade classification begindabtihllewhich spans

the time from birth to age eight. Individuals in this age bracket artled to special rights

and privileges. Members share a common identity by the virtue of the fact that they are the

sons of the gada class, the generation in power. dddgballeare identified by their hairstyle

that signals members deserve special cared protection from the larger public. For
example, among the Borana where the gada system currently is active, a child is seen as the
2N YFQAa OKAEfR 2NJ YAY2NE y20 a2vYSo2Reé St aSc¢
responsible to care for a minor Bora. Thedabballe wear like baby girls and they are
NBE3IIFNRSR a IANIad ¢KAa Aa G2 O02YYdzyAOlF 4GS
AYYlF GdzNBE YSydarftteég AYLIe@Ay3a GKFIG GKS@ ySSR
seems to elevate masculinideal that considers women as care seekers. Punishing the
dabballecorporally is strictly forbidden by custom and thgudurualong with their girlike

wearing style shield them from corporal punishment and mistreatment in and outside
home. Thus, childnaltreatment is unthinkable in Oromo culture where the gada system is

active. TheR I 0 0 ItdskK iSt@ @arn some important norms and values of the society and

other important skills such as counting via closely supervised play and child tales in the
neighborhood. Data from Borana show thdébballeis considered as a grouswork for all
fFr0SN) 3S 3INIRSE IyR GKFIGO A& gKeé | &aLISOAL f
stages of psychosocial development correspond to dabballeage grade. Thewo have

several features in common. For example, Erikson emphasizes the importance of the quality

of cares, supports, and guidance rendered to children in the first three stages of
psychosocial development in laying foundation for later stages. The saide troe for

dabballein the gada age grades. Erikson advises parents to be sensitive, responsive and
consistent in caring for and socializing children in the first three stages of psychosocial
development (Erikson, 1968; Feldman, 2009). He also advisesdil mistreatments,
RA&O02dzNF 3SYSyld |yR 20KSNJ RAAOALI Ayl NB LINY O s
and future healthy development. Similar instructions and advices are found in the gada age
grades either explicitly or implicitly.

As seen edier, the second gada age gradeaammee Didigqospans from 8 to 16 years of
F3So 'Y  AYRA QDA R dziabball€eko AGadinthée Didlibogdai tha End 8fNR Y
eighth year is marked by the rite of passage held commonly fadadballeesin a given
village; all dabballeesin a particular village are promoted frordabballee status to
Gaammee Didigqostatus officially and now they are no more treateddsbballeebut as
gaammeedidigqoa Two important events that take place at the festivity of the rite of
passage are naming and hair shaving. Each member ofldbballeeis now given a
personal name througiGubbisa(for the first son) andnoggaasaa(for all sons other than

the first son). Each member of ttdabballeegrade undergoes hashaving; theirguduru is
shaved partially from all sides of head and some hairs are left unshaved on the top. This
hairstyle is not without purpose. It is to signal and communicate to the larger public that the
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individual is not alabballeebut a juniorgaammee But they ae not entirely dependent but

partially independent. They are neithedabballee (dependent children) nor senior

gaammee They should be treated neither as dependent children nor as fully independent

adults. They are also no more considered as girls dseirptevious stage, but attained the

status of maleness to communicate that the child is now partially strong and mature both
physically and mentally but still deserves some support. This particular point reflects the

way masculinity and femininity develdpy G KS a20ASGe® / 2YLI NBR 4A
grade,gammeedidiqqoo,02 NNB A LRy Ra (2 a2YS LI NIa 2F 9NA|
psychosocial development i.e. it covers some parts of childhodd®)%nd of adolescence

(12-16) and the assexn that the individual is not independent enough is acceptable from
developmental point of view. This age grade can be taken as a preparatory time for
adolescent role socialization. It is the stage at which the jurgaammes prepare

themselves for the neébstage under the mentorship of the senigpammees The scope of

socializing agents widens and includes older adolescents who are ahead of them by one age
grade in addition to immediate family members and neighborhoods since the junior
gaammeesare allowal to go far away from home still under close supervision. They are

now able to assume some ag@propriate roles and responsibilities, for example; herding

OFrt gSaszx aKSSL)E 3J2KrGaz FyR O2gad !ff GKSaAS L
stages 6 psychosocial development.

The third gada age gradé;aammee Gurguddooan extension of the second grade,
gaammee didiggo@xtends from 17 to 24 years of age. Jurgaammeesare promoted to

the gaammee gurguddo¢senior gaammees) after undergoing exsere preparations under

the mentorship of the seniogaammees Promotion from juniorgaammeeto senior
gaammeeis marked by a haishaving as a rite of passadg¥.this grade, the shaven part of

the hair of the juniorgammeis cut into smaller style thamithe previous grade to
communicate that the individuals in this stage are more independent, strong, and mature
GKFY (K2aS Ay LINBGA2dzz aidl 3Se® ¢KAA& FF3S INIF RS
and sixth stages of psychosocial developmentnfdinbers who belong to the grade need

to make intensive and extensive preparations through a series of assemblies and ritual
festivities that take place throughout the first five years of the grade. This is because they
are nearly to enter a grade in whithey assume some extended roles and responsibilities.
The senioigaammeesnake the necessary preparations and apprenticeships under minimal
supervision and around the end of the age grade they are allowed to go far away from home
with their herds. Overallthey are required to possess as much as possible knowledge and
skills that enable them to accomplish the roles and responsibilities ahead of them in the
Kusagrade.

The fourth age gradeKusaextends from 25 to 32 years of age. Transition to the grade
marked by hakshaving ceremony.in which a father shaves the hair of his sons in the grade
and they are kept in isolation in a camp or at home for fourteen days. On the fourteenth
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day, they come out of the isolation camp wearing adult custom clothscangingbokkuu
(symbol of heading leader)to announce that theKusaaare independent, strong, and
mature and are at the level in which they can contribute to the aweihg of their society.
However, theKusaare not yet fully deemed as independent bgs) they are junior warriors

in that they are not allowed to marry even if they are allowed to keep mistresses. This may
be perhaps because of the fact that a serious responsibility of the society is ahead of them.
Here, it can be said that the system giva prior attention to the public over the private.

They are allowed to keep mistresses of already married or widowed women to permit them
to acquire sexual behaviors and skills necessary for formal marriage ahead of tingas K

also the grade in which embers are required to make intensive and extensive preparations

for about eight years that enable them to fulfill the roles and responsibilities in the next
grades. Th&kusad NI RS O2NNB ALYy Ra (2 &2dzy3a I RdzZ 6§K22R
psyctosocial development WLy G A Y O&8 @SNBRdza Lazfl Gthe y Qo
developmental task of this stage is to form positive close relationships with others. Erikson
underscores the importance of fulfilling such developmental task for success in
devebpmental stages ahead. Similarly, in the gada age grade classifications, success in the
next grade is premised on the preparations and fulfillment of roles and responsibilities in
the kusagrade. For example, to discharge military and defense roles ambmsegbilities
required in the next stage as adequately as possible implying that success in prior grades is
believed to be crucial.

The fifth gada gradeRabaextends from 33 to 41 years of age. Titada, individuals, who

belong to the grade are senior waors and thus, theabagrade is an extension of tHaisa

grade and yet it is a preparation grade for the next stage.réba are now allowed to get

married but they are not allowed to give birth to child. This is because, the raba grade is a
grade durig which individuals are mainly required for military and defensive roles and at

the same time make all the necessary psychosocial preparations for fatherhood and

f SFRSNAEKALI NRfSa Ay GKS adalr3S I KSFR® ¢KAa 13
theory.

¢KS AAEGK 3IFRF 3INFRS a3FRF F3IS INFRS faz O
Members of this grade are termed dsibaaand it is a grade at which individuals are
RSSYSR a aFdzZf FRdzZ a¢T GKSe& | NBerg®larel YSY

expected to shoulder actual economic and sepditical roles and responsibilities. From
developmental point of view, this grade corresponds to the middle adulthood during which
individuals are assumed to reach climax in terms of cognitive @asgichosocial
RSOSt2LIYSyidd ¢KAa F3S 3ANIRS 20SNI LA 6A0K
development Generativity versus stagnatiosenerativity is a means by which middiged

adults achieve a sense of immortality by leaving legacies to theh&y SNI G A 2y ® L d
desire to leave legacies to the next generation which can be expressed through childbearing
(biological generativity), nurturing and guiding children (parenting Generativity),developing
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and passing skills to others (work Generidy), and renovating and conserving some
aspects of a culture (cultural Generativity). Contrary to generativity, stagnation develops
when middleaged adults are not satisfied with what they have done during their past life
times; when they feel that thefzave done nothing for the next generation (Dacey& Travers,
1999; Erikson, 1968; Hoyer, et al., 1999).

Ly O2y@SNHSYOS 4AGK 9NARlaz2yQa G(GKS2NRTFGA2y =X
issue of middle adulthood in thgada lifecycle. In thegada system, every generation is
responsible to care for, nurture, mentor, and guide the next generasiein For example,

the junior gaammeesare responsible to care for and nurture thaabballeeswho are
successors of them. But, the responsibility to canedind prepare the next generatiesets

appears to peak during thgadal 3S 3INI RS® ! vyt A1S 9N®adda 2y Q4
lifecycle generativity is not an issue unigue to middle adulthood. But, rather it is an issue

that an individual is required to déavith beginning earlier in the lifecycle probably in the
secondgadal 3S 3INI RS® Ly FFHOGZ 1 GSNI KS2NRada oK
that generativity is a psychosocial developmental issue that preoccupies adults at varying
degrees at alages. These theorists have further argued that generativity is a developmental

issue of the entire adulthood years. But, it may be particularly intense during specific
periods and may take different forms at different adult ages. According to ghda

lifecycle, generativity is a developmental role of the entire lifecycle which emanates from
societal and cultural demands and gets intense with age gradegddheesystem keeps each
generation set responsible to nurture the next generation on the basis oageegrade to

which it belongs and generativity begins at the second age grade, peaks at the sixth age
grade and then, begins to decline.

The seventh gada grad¥ubalifecycle extends from 53 through 80 years of age. Unlike the
other gada age gradeguba covers about 27 years and is further subdivided into three sub
stages:Yuba 1, yuba 2 and yuba B the gada lifecycle, retirement is a gradual process.
Once they enter theyuba cycle, individuals stop direct involvement in leadership and
military but they remain a key player in advisory roles. Especially, during the first phase,
yubal, individuals are required to be actively involved in leadership and military issues as
close advisors to the generation in power. As they move to the second paba 2
however, their advisory roles decline to arbitrations, mediations and conflict resolutions.
After 80 years of age, individuals enter the final phasgaufalifecycle,yuba 3 known as
secular roles but they do spiritual roles yet. They are considered as sacred symbols that
possess extraordinary wisdom and spirit that enables them to bridge the Oromo with their
Waagaa (God). It is believed among the Oromo tk&adanoojjii are righteous spiritual
symbols whose role is to maintain peace between Waagaa (God) and the Oromo. Therefore,
the elderly are respected and all the young generations are expected to care them. As a
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result, elderly abuse is minimal among the Oroasoa whole and it is unthinkable in locales
where thegadasystem is still functional enough.

Conclusion and Implications for Healthy Youth Development

Gada system is a blymint with which the Oromo used to direct secular and spiritual life in
which healhy development of youth is its central part. Childrearing and socialization into
productive adults, is one aspect of lifespan development. Socialization of children is not a
task and responsibility that is left to parents and families; rather it is adifftask that
demands the concerted efforts of the entire society to which the child belongs. Gada system

gra O23ayAllyd 2F (GKS y2GA2y GKIG &a20A1 € AT

responsibility long before the emergence of the concepilditood in Western literature.
According to Feldman (2009), the concept childhood came into existence in Europe as late
as the seventeenth century. But, the concept of childhood was built in the gada system very
earlier and historians claim that gada systevas in existence long before the first century
AD. Childhood and the uniqueness of the period compared to adulthood were recognized
among the Oromo so long before its recognition in Western theories of lifespan
development. Built in the gada system arec®-culturally constructed gada age grades,
eleven in number, also termed as gada lifecycle, through which male members are expected
to pass in all the grades from birth to death. These socially constructed age grades serve
several functions.

First, it was believed among the Oromo that a member who is not able to go through the
gada age grades is not and cannot be able to be a productive and responsible warrior,
leader, advisor, and contributing citizen. Tdedaage grades are the path through which an
individual should pass in order to become a competent member of the Oromo. Passing
through these sets of grades allows an individual to learn behaviors, skills, values, virtues
and other personal and interpersonal qualities that the Oromo value; maintaigiggS Q a
place in the Oromo ladder is closely tied to successful transitions and promotions on part of
the individual.

Second, they are sociulturally constructed stages by which aggpropriate tasks, roles

and responsibilities are assigned to an indialdar a group of individuals. By doing so, the
gadaage grades protect an individuals from engaging in tasks, roles, and responsibilities
that are beyond their developmental level and entitle them to rights, privileges, cares and
protections they desem due to their age or grade. For example, in tp@da lifecycle
children under 8 years are not allowed to participate in field works or even domestic works;
they are entitled to play around residence under special care and supervision. The society
imposes sanctions on those who violate this custom. Any type of abuse and neglect,
including corporal punishment, against ttiee childis considered not only as a crime

FAFrAyad GKS GAOGAY OKAf R 0 dzl WhdgasE2 d D 20RNRAY SL yi- =

languages of developmental psychologists such as the authors of this manuscript, in the
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gada lifecycle, roles and responsibilities are developmentapypropriate. Child
maltreatment, such as child abuse, child trafficking and child labor, is a high pafibd s
and human rights problem in poor countries such as Ethiopia. In spite of few preventive and
intervention endeavors, the problem remained high to date. These preventive and
intervention programs put in place appear to be derived from +haigenous aproaches

but were not found to live up to their name and therefore, incorporating such best
practices extracted from the gada lifecycle might be a panacea for such kind of high profile
social and human rights problem.

Third, it dictates and obliges paren leaders and the entire society to render the care,
privileges, apprenticeships and protection that children deserve due to their age grade. The
gada lifecycle regards the task of nurturing and guiding the successive next generations as a
collective reponsibility. This in turn might lessen the childrearing burden of parents. In
many ways, the gada age grade, which is an element of the entire gada system, is
comparable to modern stage theories of child/lifespan development in terms of its stage
orientation, theorization and thus, it can yield rich preventive, intervention, instructional,
positive parenting and child/youth development.

Fourth, in thegada lifecycle the relationships and interactions among all generations are
transactional, democratic andhutual. The young generations are obliged to respect the
older generations and at the same time have the right to learn from, mentored and cared
for by the older generations. These smooth mutual relationships and interactions among
successive generatioris the society might lessen the tensions among generations which
might be an obstacle to positive youth development across the modern globe.

Fifth, in thegadalifecycle special respect is accorded to the elderly whose ages are eighty
or so and a responsility to care for such sect of the population is collective. Therefore, it
can be adopted into elderly welfare system and can be used to reduce elderly abuse which
is becoming a worldvide problem of our planet. Thegada system encourages
éguddifachué N¥$a | R2 LIDbdngug | WR 1 & y 3 | ygada di@eriva® ¢ KS
institution keeps all Oromo families responsible to adopting orphaned and abandoned
children of Oromo origin or outsider. When orphaned or abandoned child of outsider origin
is adopted the proess ends i©Droomsuuwhich means making him/her an Oromo. This is
done with purpose to avoid discrimination that the child adopted from outsider society is
likely to face. Once made an Oromo the child adopted from outsider society is no more
considered atNon-Oromo and therefore, any discrimination against him/ her is considered
as crime against the Oromo amMlagadGod. This can be incorporated to child policy to
overcome the problem our world is currently facing speciahid trafficking and
deprivatian of rights. Though, it is difficult to know the exact number of Orphaned and
Vulnerable Children (OVC) in Ethiopia, the country stands first in terms of the number of
OVC it contributes to the world (Haile, 2008; Selman, 2003)percent of children (4.6
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million) in Ethiopia have lost one or both of their parents for various reasons (Haile, 2008;
Selman, 2009). Ethiopia also stands first in sending children to the U.S.A. faroutery
adoptions from Africa. This problem can be addressed by encogrageountry adoptions

and a lot can be learned from the gada system.
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Sustaining Generations of Indigenous Voices: Reclaiming Language and
Integrating Multimedia Technology
Candace Kaleimamoowahinekapu Galla

Today, there are approximately 7,000 languages spoken throughout the world, each varying

in size from hundreds of mibins of speakers to languages with all but a few speakers
NEYFIAYyAy3ad bSEFENIe& omr: 2F GKS g2NI RQa LIS2 LI €
includes English, Mandarin, Hindi, Spanish, Arabic, and German, among others. Conversely,
approximately 96% of th&s 2 NI RQ&a f I y3dz-3Sa FNB aLkR2{Sy oé
(Bernard, 1996, p. 142). It is estimated by 2100, more than half of the languages currently
spoken will disappear. Some of these languages have not yet been documented, and if these
languages ceaséi 2 SEAAGT | a6SHtGK 2F (1y26ftSR3IS |«
SYGANRYYSYGSX YR GKS KdzYty oNIAYE€ OblGA2Y L §

For many Indigenous language communities and language learners, a general topic of
02y OSNY doglety is hdl-teEi@ddlogy can contribute to language revitalization. This
subject provokes discussions resulting in a dynamic that at times may be very challenging.
At one end of the spectrum, it is common to see younger generations using technologies of
all sorts, and communicating in ways that were unavailable to the world ten or more years
ago; this includes texting, blogging, chatting, tweeting, and so forth. However, at the
opposite end of the spectrum, it is common to presume little or no use of ldtest
technologies by elders.

Generally, when thinking of Indigenous language revitalization and education, the utilization
of technologies is frequently viewed as the following: an unnecessary distraction, a
favorable and positive tool that engages laage learners, especially youth, or a
combination of both. The role of technology in language revitalization includes preservation
of the Indigenous language; material development and dissemination; multiple modes of
communication; and achieving relevancsignificance and purpose (Galla, 2009). For
technology to have a role in an Indigenous community there needs to be a collective
understanding of its purpose and use.

Since little has been written about the integration of multimedia and Indigenous lareguag
revitalization (see Lockee, 1996; Obonyo, 2009; Slimane, 2008), this paper toecaie
technology plays in bringing together elders who are the language and knowledge holders
and youth who are technologically savvy users to perpetuate their regelethguages and
cultures. The data is based on an earlier international study comprising 80 survey
respondents who indicated use of multimedia technology for Indigenous language
revitalization (Galla, 2010). The direct quotes are from anonymous survedicipants
unless otherwise noted.
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Technology and Indigenous language communities

The state of Indigenous languages, according to Krauss (1992) indicates that majority of the
speakers are in the grandparental generation or older. Youth, on the other haadhat
learning the language and/or growing up in the language. With these statistics constantly in
the minds of community and language advocates, teachers, and parents, technology is now
a highly considered option as a supplementary teaching tool.ntpsitant to note that the

use of technology for language revitalizatiena supplement to language teaching, since
technology cannot replace intergenerational language transfer, teach or save a language
singlehandedly. Consideration of technology shoblel ruminated on following discussion

2T (GKS O2YYdzyArdeQa fFy3dz3asS 3J32rta yR | @A
technacy framework, which includes examination of social, economic, environmental,
technological, linguistic and cultural factors whlelp to identify the context in which
multimedia technology is utilized (Galla, 2010). With the assistance of technology, the
teaching possibilities and learning opportunities can be much greater than spreading any
human resources thin.

Using the languag for everyday communication and all functions of life are key to
revitalizing and sustaining Indigenous languagés. this culturally diverse and
technologically enhanced world, it is difficult to anticipate the survival of Indigenous
languages in the Z1century without supplemental support of multimedi@iechnology is a

concept that encompasses a wide range of artifacts, methods, systems, tools, and practices,
which extends from low to highrend advancements (Zhao, 2003). These types of
technologies int dzZRS a6l E Oef Ay RSNJ NBO2 NR-maflJoachatj 2 RA 3
video recordings to interactive audio video conferencing, and/or surfing the Internet to

LI I @Ay 3 AYUGSNI OGAGS O2 Y LidNogebiker,IHre€ Salegorie§ bil f f | =
initiatives are described to capture these various types of multimedia technology- Low
technology orunda Sy a2 NB AYAUGAF GAGBSa GSYLKIF&AATS 2yS 4
receive the Indigenous language through sight or hearing. More specificallysénevisually

sees the language either in printed material (e.g., books) or on a screen (e.g., subtitles), or
FdzRA6ft & @Al | aLISI 1 SNJIexdtbnd RvetynitechndldgyioSbre 6 LIP
AaSyazNBE AYAGALFIGADSA | NB o edivatt®yndigeNdisSlanduage 2 6 A Y
through sight and hearing and/or require the use of a keyboard and mouse (point and click),
FYR 00Saa G2 GKS LyidSNJYy Stéchnologydb mutsensorgp ¢ K S
AYAOGAL OADSa Lt 2o T @adn, csynéhionyoGsK doinfuication @2 Y Y dzy
multimodal interactivity between the user and the technology. In this category, input and

2dz0 LJdzi 2F GKS LYyRA3ISy2dza f I y3dza 3a3S +FNBE (Se 7FI
in one level does not in any wayggest that a community is more advanced than another;

rather indicates the level(s) used by the given community and/or Indigenous language
advocate.
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Multimediatechnologies among Indigenous communities are viewed in contrasting ways, as
a doubleedged swod, whereby it is viewed either as a benefit, aid or supplement to
language learning or as a distraction and unnecessary tool (Bennett, 2063pne end of

the continuum, technology can be beneficial; however at the other end, a problem with
technology $ that it has no potential of making an impact if the tools are not accessible. In
many Indigenous communities, access to technology is limited to the school and/or
community centers. At other times, the technology is too old or out of date. Although the
digital divide between generations of Indigenous communities seems to be getting
narrower, as well as between teachers and students, the effectiveness is only as good as its
access and availability of computers and the Internet, knowledge, skills anddettittrucial

to make use of the technological resources, and the knowledge of the Native language
(Eisenlohr, 2004)Oftentimes, technological products and/or software are accepted and
utilized without considering the possible ramifications, which havel#RIStRe infrasion of
privacy, digital public domain used for persbngain, the misuse of control,. and
YFEYALWzE | G§A2y ¢ 65 SHudtheRregratiennof tecEnoldgbreqmires) ethical
awareness and an understanding of its role within thededbus community.

With the many changing faces of literacy, it is most common to find that youth are very
familiar with technology. Children now grow up in multiliterate environments that consist of
reading, writing, listening, speaking, and computingcidl, cultural and oral traditions have
decreased tremendously amongst Native youth, inhibiting intergenerational language
transfer (Real Bird, 2001 as cited in Wiburg, 2003). However, with the advent of the
Internet, technology provides possibilities fdocumentation, preservation, conservation,
stabilization and perpetuation of endangered languages, distribution of cultural information,
conversation in new domains and so forth (US Congress, 1995). Technology offers
opportunity for Indigenous voices toetheard worldwide, whereas much of what has been
published and disseminated about these communities have been from the perspectives of
non-Natives (Ingle, 2003Y.echnology has been influential in bridging the digital divide that

is prevalent within NativeAmerican communities (Cultural Survival Quarterly, 2005).
Though, major challenges continue to exist, case studies of Indigenous communities offer a
glimpse at how communities are using technology to their advantage in empowering ways,
while discussing ssies related to the planning and execution of projects (Dyson, Hendriks &
Grant, 2007).

Technology is not critical in producing Indigenous language speakers, however it gives
learners additional ways in which to communicate and interact using the language
SEFYLX SE [S210X | 1FéglAALYy StSOGNRYAO 0odzf f
communicative interaction in the written language throughmail, chat and open
discussions. These types of interactions have been found to be beneficial to language
leamers (Warschauer & Donaghy, 1997). When using technology in conjunction with
language learning, the technology chosen should supplement the lesson and not be the

61



lesson. Therefore it is important to know the purpose, function, and potential of each
technobgy that is being considered.

Empowerment, ownership, and engagement of language learners

Youth born in the 21st century are surrounded by a multitude of technology and cannot live
without it: cell phones, Internet, -enail, and iPods. Schools and univeesithave fewer

textbooks to read and take home, but rather students are directed to the Internet with links

to pertinent websites full of relevant information. More often, instructors are using course

or content management systems to deliver the instruntind content of the class. Schools

FNE 0SO2YAy3 6ANBfSaa fFro2NFrG2NASAT 6KSNBE Ay
A reality however is that youth today are not learning their Native language. Youth may not

be interested in learning the langu3S 6 SOF dzaS 2F YIlyeé FIFOdG2NAR 0
history of attending boarding schools, punishment their family members received when
speaking their language, viewing the language as an accessory that is something that is
revealed at cultural evestand ceremonies, succumbing to the youth pressure and wanting

02 A 0SSt ASPAY I (KL dangldgiSHag nb gcanoriikvaldeNdnd.sy RA 3 S
forth. To some, these are sound reasons for not continuing to speak or teach the language,
while othlSNE Yl & aO2yliAydzZtfte LIAO]T G GKS f2017¢
show that many Indigenous youth do express interest and yearning to learn their language
(McCarty and Wyman, 2009). However, youth are also aware of ideological countersurrent
stigmatizing their languages and often do not have enough opportunities to learn their
language. Some want to use any means necessary to preserve the language in hopes that
future generations will be able to grow up in the language, while others may teadegrn

the language for ceremonial purposes or communicate with the elder generations, and so

forth.

The major concern of most, if not all endangered language communities, isthbat

language is no longer being transmitted to the younger generations.inBegrating

technology with language learning, this will attract youth to engage with the language, even

FO I YAYAYFHE €§S@Sts> a ¢Sttt a aadAydzZ -GS @2
As a participant noted,

[Technology] gets youth inwed even if they are remotely interested in the
language itself; the lure of technology is one reason, and their skills are valued by
language practitioners, especially the elders who may not be comfortable directly
using technology.

The methods used to gage future generations should involve creative and innovative
techniques and strategies that stimulate both language speakers and learners. By making
learning enjoyable, the practice does not become intimidating or overwhelming for any
language learnerdkather the learning process is more of an acquisition of the language, as
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noted by one participant,

New technologies have the capacity to make learning engaging and fun. The right
balance of learning, pleasure and engagement has to be struck if youngekespe
of local languages are to take up the mantle of their language.

This standpoint can influence youth in learning their language and heritagare. In
addition, technology can bring together youth and elders to collaboratively work on
language projets. Elders bring their knowledge of the language, while ydarthg their
understanding and proficiency of technology, thus allowing for an extraordinary opportunity
for the language community. As one respondent noted,

9f RSNA a4SS (KS Hihleaning and Osing the laingu&ye @raugtii
technological mediums and appear to be more inclined to use the language. The

time between elder and youth meetings is not as few and far between because there

Ad Y2NB 2F F a02YY2y 3INRBdzyRE FT2NJ O2YYdzyAC

Not only does this opportunity bring together generations of language speakers and
learners, but it also introduces technology to these generations as well, particularly adults
and elders. This is an empowering moment for the community and it is this inviesézdst

in the language and culture that results in a sense of ownership among the devoted
stakeholders: the community, youth, adults, elders, teachers, tribal government, and so
forth. When people become invested, they are more likely to come togetbewdrk on
language projects, develop materials and create curriculum knowing that they have control
on what is done. The feeling and knowledge of ownership can go a long way, even despite
the challenges of any community. As one participant indicated,

If technology can be the main thing [role], which empowers our people to be directly
involved with language activity, we [can] retain ownership and the knowledge of
what is withheld in our languages.

Indigenous peoples are taking the initiative to learn whahézessary to revitalizéheir

languages and discover technological tools that can assist in the process. Control is in the
O2YYdzyAGeQa KIyRa |a (kKkSe 06S02YS SRdzOI SR | «
Ay GKS LI ads AG 6 a cdéudt YeBearchTod MdiganduizipeopleR’,S NE £
without permission, consultation, approval, discussion, verification and documentation of

their findings. Indigenous people can now do research for their own communities.
Professionals, such as linguists and antlofopists can serve as consultants and advise the
community, so that authority and ownership lies within the community. Communities have
control in creating their own education, teaching materials, and curriculum. This act alone
empowers Indigenous peoplesp that they have complete control, ownership, and rights of

what is taught developed, used, disseminated, shared, and so forth.
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Collaborative and reciprocal learning

Bringing together elders who are the language and cultural experts and pairing thém wit
youth who are the primary users of technology provides for a great opportunity for
collaboration and reciprocal knowledge exchange. The ideal outcome for this team would
be to establish proficiency in the language, as well as to increase capacity imealit
technology.

LiQa fA1S || R2dzfS FTRGIFIyGlFr3IsS F2N) dzax 6SQ
G§SOKy2ft23& YR yS¢ G22tfaz Id GKS arysS GAYy
SO we get to learn two things at once. We learn new technology, aptémenting it

with the Hawaiian language, which I think is really, really good. (Hawaiian language
student in Warschauer, 1998, p. 146)

By making the language available in traditional as well as new domaingothmunity,

language learner, youth and sorfio feel that there is a purpose for their language. If the
language is portrayed as functional, useful and has a place in the larger world, they are more
inclined to engage in learning the language or at least feel that the language is a necessary

part of their Indigenous welbeing. For youth and those who have not learned their
language, the assistance of a technological tool can be empowering in that the tool never
judges the learner. For firdime learners of the language, this can be an incentivéhef

technology. To some, technology may give a language status; such that the Indigenous
flLy3dzZ 3S A& $2NIKe |y Raround otheroldn§uagds 2of widsrS f Gy
communication.

The use of technology in developing curriculum and materials may tfsatahe younger
generations who would not otherwise be interested in the language alone. A way to attract
youth, who are not speakers of the language, is to utilize the tools they are most
comfortable with. By bridging both worlds, this can be a-win situation for the language
community at large, by contributing their technological skills and knowledge to document,
create, and develop language resources, while simultaneously learning the language and
culture as well. This view was shared by a respohds well.

The curriculum guides the nature of materials to be prepared and used, and often
technology helps in the development of materials. The use of technology in
documentation and materials development tend to attract community people (esp.

the younger ones) to become a part of the language revitalization team.

Since youth are the future of our languages, creative and innovative ways are necessary to
engage them in the language revitalization and reclamation process. With appropriate
software, commurties no longer need to depend on outside publishing companies to print
language materials. Printing costs, which include paper, toner,bamding, are relatively
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inexpensive. In addition, another option includes saving the language materials as a digital
file to be used and interacted with on computers or mobile devices in community centres,
school computer labs, homes, and beyond. This later alternative eliminates paper
altogether, preserves the language, and allows for greater distribution to community
members who are separated by distance.

By creating this type of collaboration between youth and elders, a reciprocal relationship is
formed. The time spent together contributes to language and multimedia technology
shating and teaching; thereby youtlearnng their Indigenous language and culture and
elders learning about multimedia technology. Traditionally the elder would provide the
language, while the language learner would be adept in computer applications, making this
team effort a successful one footh. This partnership will lessen the pressure of the elder

in learning something new, and instead precious time can be spent on working with the
language together and learning from one another. An additional benefit to this partnership
is that there is allays a support system where they can assist one another in times when
there is criticism, opposition, and resistance.

Conclusion

Much of the world is immersed in global technologies that have at times hindered or
suppressed Indigenous and heritage langwsag@&his not only provides extreme challenges,
but also fosters opportunities in finding strategies and techniques that will best suit the
community based on their goals and available resources. Many communities face language
endangerment and extinction @hare looking towards ways that will preserve, document,
revitalize, reclaim, perpetuate, and maintain their languages. One way to contribute to the
aforementioned efforts is to integrate multimedia technology with Indigenous language
teaching and learning

Technology may not be enough to learn or teach a language, but some only have that to rely
upon, thus making technology an important component to carefully consider in
contemporary language contexts. Pairing elders and youth together results in a pgwerfu
collaborative, synergistic and reciprocal partnerst@psuring that language is transmitted

to younger generations, whilst providing opportunities for elders to learn new technologies
and engage with multimedia.
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Paradigm shift in the view of duodiji in the 21stentury: Higher education
in duodji*
Gunvor Guttorm

Introduction

In this article, | intend to elaborate on one cultural expression and the position it has taken
as a university discipline. Thatltural expression iduodji,which can be roughly translated
asSami arts andafts. The case that | use as an example in the presentation is based on my
work at S&dmi allaskuvlathe Sadmi University College in Guovdageaidnu (Kautokeino) in the
Sami area of Norway, where we have designed new bachelor and nmasigrammes in
duodiji. In the first part of the article | discuss indigenous knowledge and the content of
duodjias a paradigm shift within the art education discourse. In the second part | present
some examples of how we have developed an indigeratiprogrammeat the bachelor

level that has &ami point of view.

The Sami University College was established at Guovdageaidnu, Norway, in 1989 as a result
of Sami political mobilisation in 1970s and 80s.The Norwegian government gave the Sami
University College a special respongipitor providing higher education in Sami art. Duodii

was one of the first courses at the Sami University College. The Sami University Sollege
not the only indigenous college in Norwdkigre is one in Sapmi also. The Sami language is
the main languagén both teaching and administration in the university colleiest of the
practical instructions and the written teaching instructions are also in the Sami language.
Those who choose to work at an institution like this aspire to develop certain aré¢asiin
professions that will benefit Sami education. We all have different ways of doing this.

My own experience of being part of the Sdmi society and the duodji society may make me
somevhata 6 f AYRE | & NBASI NDOK SeNPobséndrit] stgrtgd taiviok 2 G K S N
with duodji when | finished highschool. But it was while | was studying foivrhya (G S NI &
degree induodjithat | realised that there was a need to emphasise Sami knowledge in

higher education! did my PhD at the Universitf Tromsg art facujt At that time, in the

beginning of 2000s,there was little study being done on indigenous theoretical frameworks

in art studiesat the university so the journey through my PhD thesigs quiteso literary

(Guttorm, 2001)

My experience obeing marginatied as a student/researcher has forced me, and given me
the courage, to take duodji seriously and give it a chance to be a field on its own in an
academic context. My approach to thistasfirst of all try to understand the kind of frames

! Duodiji refers to Sami cultural expressions.
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in which duodjihas existed and exists today, and second, how it can become an
independent discipline within higher education.

Indigenous knowledge frameworks

When discussing a starting point for developing an indigenous art programme the
methodologies of indigenous pead and knowledge production are crucial aspects. How
indigenous methodology is understood is connected to what group of indigenous people is
being discussed and what that indigenous group has experienced.

The Cree scientist Margaret Kovach considers thitfaa S I NO-fo&iaRis impo&antT
information for the indigenous peoples who are involved in the research. IHosglfion,
researchers share their belonging to a group (identity), the kind of cultural experience they
have, or how they have basebldir understanding on knowledge established by indigenous
peoples(Kovach, 2009, p. 110). Kovach emphasises that in indigenous peoples research,
selflocation is important because the researcher has made a decision to view elements

from an indigenous peoflQa LI2AYy (G 2F @GASgd !'a L dzy RSNERG I
way, the researcher recognises his/her own starting point and experiences, and that these
FNBE F LI NG 2F GKS AYyRAISy2dza LIS2LI SQa (y26f S
indigenous methodologiesare not about organising knowledge, but rather about the
position from which the researcher understands knowledge (Kovach, 2009, pM&Bsy. of

the approaches in indigenous methodologies are similar to Western approaches, but it is the
relationship between the researcher and the researched that make the indigenous visible
(Kovach, 2009, p. 55).

Maori scientist Linda Tuhiwai Smith has outlined a model for indigenous research
methodologythat can also be adapted to indigenous education (TahBmith,1999). For

her, selfdetermination in the research agenda becomes something more than a political
goal (TuhiwaiSmith,1999, p. 116). Also, she can see similarities between common and
indigenous research, although there are elements that she seediféerent and which
involve the process of transformation, of decolonisation, of healing and of mobilisation as
peoples (Tuhiwabmith, 1999, p. 116).

The common issues that become present are experiences, decolonising and healing. The
experiences are dsed upon personal commitment. But what experiences are we
discussing? & L dzyRSNBEOGFIYR [AYRI ¢dzKASlIA {YAGKI
experience of colonisation and how this has affected the pe(®99, pp. 13). Her opinion

is that since tle knowledge of indigenous people has not been visible in the building of
knowledge, the consequence is that the indigenous people have rejected their own system

of using knowledge. Once a system of knowledge has been rejected, in order to restore it, it

is necessary to raise awareness, make changes and improve it (Tuhiwai Smith, 1999, p. 3).
Asta Baltoand Vuokko Hirvonen see the same tendency in the Sami coB@&kbd &

69



Hirvonen, 2008, pp. 10426). Kovach also observes the experience of the entire natoh
agrees with Smith in this. But she adds that individuals also have their own experiences, and
these influence the opinions of each and every scientist. When she discusses experience,
Kovach states that everything that affects people is worth taking adcount, for example
issues that come up during knowledge collection.(Kovach, 2009, p. 113).Shawn Wilson has
used storytelling, alternating between his own personal stories of life and how these have
affected his choices in the process of collecting kieolge (Wilson, 2008). His conclusion is
that storyis not a matter of unique ways of functioning, but rather a matter of behaviour
and traditions (Wilson, 2008, pp. 4®25).

Duodji versus daidda, craft versus art

In the course of time, the concept afuodi in the Sami languaghas assumed several
meanings. We can say that duodiji refers to all forms of creative expression that require
human thought and production, but it cannot automatically be translatedras

However, the term is mostly used to deseia specific work that is created by hand and
FYOK2NBR Ay | {tYA FOGAGAGE YR NBIfAGE®
Sapmi, the activities, theonventionsithe aesthetic understanding has been formed within
GKA A aSJSNE ik Beeds af BVRyday life Kv&g/ fulfilled through duodii, it was
important to be able to obtain materials, and to design and use the needed items, and
repair them as necessary.

Both the Greek termtechnéand the Latin termars consisted initially of aebetics and
technique. Thus, craftspeople and artists were equally important. At present, we can also
say that techné is, in terms of its content, much closer to duodji than art. In the Western
classical periodtechnémeant all work that could be finishedn that time, ordinary craft

and art were not yet seen as different things. Thigghnéis a general term, but there are

also technés, the levels and value of which can vary (Shiner, 2001, 24).18s concerns

the difference between art and craft, $l@ir argues that, initially, there was no difference
between the Latin wordars and the Greek wordechné the same applied tartist and
artisan(craftsperson). However, by the late 1700s, art had become the opposite of craft and
artist the opposite of arsan (Shiner, 2001, p. 5). Shiner also sees the rise of aesthetics as a
separation, as special and ordinary enjoyment became different things. Contemplative
Syez2eySyida ¢la OFrtftSR SadKSaGAaOa asymina®2 dzf R
enjoyment wasconnected to everyday lif¢Shiner, 2001, p. 6). According to Shiner, this
division means much more than just giving new content to a term; it means a change in a
system, and, as it affects both practices and institutions, its influence goes far beyond
adding a meaning to a term.
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Indigenous art and craft education

| AIKSNJ NI SRdzOF A2y olF&aSR 2y AYyRA3ISy2dza L
everyday life is a real challenge for indigenous studies in academia. In a Sami context it is
necessary to takduodji as the starting point when it comes to higher art education with an
indigenous perspectiveFor years, indigenous peoples around the world have argued that
seltdetermination indicates education on all levels and subjects of the educational system

(May, 1999, pp. 4B3). Academic art education has a strong position in Bunrican

history (see e.g. Hansen, 200WicEvilley, 1992Vassnes 2007, ppXb; Vassnes, 2009,

pp.1923). In fact, art history, with its European or E#xmerican approach, iBurocentric,

and art education is often based on this perspective.

In 1988 Alfred Young Man wrote that the history of art in America has many steps to take
before it can also acknowledge the basis of indigenous peoples) though museums of

art have stated to embrace indigenous expressions of art into their collect®fwing Man,

1988, p. 5).In universities and higher education, indigenous knowledge has seldom been
visible, and artistic expressions of indigenous peoples have very rarely been patt of ar
studies. Even when they have been included, it has been the result of theABwgdcan

view of art and EurdAmerican art programmes. When it is included at all, indigenous art is
ISYSNIffte 2yfteée | YAY2N adzo2S0O0 aHiry Kearg, | & NJ
indigenous peoples have demanded that their cultural expressions (and knowledge) be
included in higher educationTo achieve this, they have applied diverse strategi€his
integration is, however, a complex process, as universities aner abstitutions of higher
education often have to follow national programmes and regulations. This applies to
comprehensive schooling as well (see Balthi&onen, 2008Hirvonen, 2004, pp. 11037,
Keskitalo, 2009,pp. 625). For the Sami, the Sami @ts association pointed out in the
1970sthe need for higher education in art with a Sami perspectde.the other hand, in

the early 1980s, when the engagement to include more subjects in school arose, a demand
for teacher education in duodji was raisedlhis has led, over time, to the planning and
establishment of twWdRA F F SNB Yy (I Gohelbse@upan fluod)i, Tandlthid Bttker based
upon art.

Nevertheless, many indigenous peoples have attempted, in their regions, to create art
programmes for highereducation, often as part of existing art programmes or as
independent programmes. When the Maori of Aotearoa, New Zealand, began to build their
own educational system in the 1980s, they did it through &His indigenous art concept

has a holistic appradn, which integrates both the process of defining and exercising
indigenous seffdetermination and the discourse about art in general (Jackson &Phillips,
1999, pp. 3840). The same applies to the aboriginal peoples of Canada, Central and South
America, he USA and Australia (seey. McCulloch, 1999, pp. 4%7).There is a clear effort

to make cultural expressions visible and, through them, to have a discussion with the global
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art community. When Pueblo scholar and artist Gregory Cajete elaborates dgeindus

SRdzOl A2y KS &aAayvyLXe LRAyGa G2 GKS aSesS 27
perspectiveand worldview that believehave to begin to teach in environmental education,

which also includes to be critical to the colonial past, and the hggtirocess through

SRAzOl G6A2Yyé 0O/ I-aR)YIST wnnnI LILID My ™

Here we can find a parallel to Sami conditions. By using the Samiduoxdji instead of
handicraft or art, we have already assumed a Sami approachhich involves a broad
perspectiveg to art education. By using the termiuodjiwe also launch a discussion on how
the term itself was used in the past and the links it has to the contemporary world. My main
argument and claim is that as we want to have duodji as a discipline in higher education, we
need to use the content of duodiji itself and the way it works in society as a basis. The
building of indigenous knowledge in general deals withizOK ljdzSadA2ya | & o
knowledge, who uses it and what kind of knowledge is valids is a common indigeus
challenge that has beerlaborated by many indigenous scholars working within the
indigenous paradigm (see Balto, 2008; Kuokkanen, 2008pn, 2008; Young Man, 1988;

In that sense, duodji is one of the narratives in many parallel art storiesisTpést of the
integration of higher indigenous education.

Relationships

Shawn Wilson states that the methods of investigation do not necessarily determine how to
reach new starting pointda/hen he describes the paradigms of indigenous peoples, he says
that it is the relations that are the core issues. He divides relations into several aspects,
including human relations (relativelmily, clans and so forth), created relations, relations
between nature and the surroundings, and connection to the un&ardd to certain ideas
(Wilson, 2008, pp. 8®7).

Cajetewrites that education is a process, learning is a struggle and a process in life and that
life and nature are always about making things connect (Caj2@®0, p. 23).This
connection leads to theatt that the scientist or the teacher is never left alone. In Sami life

it is evident that connections are spoken about, especially when dealing with traditional
knowledge. For examplenention is made of connections to certain areas, specific places,
and how people have used the area and made their life there possible (Guttorm, 2011. pp.
59-61). Solveigokshas written about the upbringing of children and described how teaching
is carried out, and has also written about the connection between what on@seavho is
teaching,and where the learning takes place, and how all of these affect the lea(dokg,
2007).

Rauna Kuokkanen hasuggesteedthe Sami termlahi (gift) as an entry point for
understanding the relationship between humans and natiaokkaen suggests that the
system of sharing the richness of naturéh{) and what has been gathered or caught can be
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transformed intoa model of how to share knowledg&uokkanen, 2006, p. 24)sta Balto
has studied how schools can adapt their work so treketinto account human relationships
and connections to natureShe stresses that this learning must be seen as benefiting
parents, children, teachers and the surrounding environment (Balto, 2008, p.Hz3).
research is taken from primary schoblt it can also be comparative with contemporary
higher education.

The strategies for achieving higher education in Sami craft

What, then, are the strategies that we have chosen when creating a higher education
programmeg especially a thregrear programmeg in Sami craft?Most important has been

to strengthen different relationships in the establishing process. | will now elaborate on

some of these strategie&s mentioned earlierthe Sami University College hiathg wanted

to start a threeyear study programme isami craft and art, butinder Norwegian state
regulations, it was not possible for the university college to get financing for such a
programme. However, when all the specialised university institutions and universities of
Norway were granted the right t& 2 N'dzf F §S GKSANI ¥t SEA0fS o6l OK
S 320 GKS OKFyOS (G2 ONBIGS | oF OKSf 2NRa LIN
able to begin its higher education programme in art in the autumn of 2008.

Invite organisations to join in the planning process

We invited the duodji associatigrto join us in planning the education programme. This
gave us the opportunity to understand what they regarded as important, and it helped to
create goodwill and understanding in the surrounding societys §oodwillwas especially
crucial with respect to certain issues from an indigenous point of view. One part of this
starting point involves changing the prevailing feeling that ormva experiences are not
worth anything and to begin a process of heglin

We also wanted to engage trained artisans and artists in the planning. We appointed a
reference group, which had two members, one from Swedish Sapmi and the other one from
Finnish Sapmi. During the planning, we formulated the training guidelines.

Relationship between SUC and HonouredArtisan

In the Sami languag& | £ A f Imeans &' pPédadd who has lived for a certain time and
KFra 3F0KSNBR gAaR2Y 2F fAFSd lknpowldlgefahdinerl y 2 Y
/his authority is closely connected teer/his spirit of sharing knowledge.

Older artisans have knowledge and experience that need to be passed down to students
and all of us. Instead of appointing an honordnctor or artist, we wanted to use the word
duojar(artisan) and give it a content bigh value in the academic world, and we appointed

an avvuduojar (honorary artisan) for our university college. We appointed Jon Ole
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Andersen/JovnnaDvlla as our honorary artisan, because he had already been a skilful
member of the school staff; he had w@d as an examiner both in undergraduate and
postgraduate studies. Ever since the 1970s, he has worked enthusiastically on strengthening
education about and the trade of Sami craft at all levels. Jowwi has also worked on
bigger projectsHe has, foexample, built catering facilities that are in the shape of the Sami
tent, or goahti, reconstructed ancient sealskin boats, and decorated new public buildings.
He has assumed a humble approach to Sami duddjiis a master of the discipline, and he
hasalways been eager to pass down his knowledge to new generdtions.

Relations between students and elders

As long as we have had education in duodg@, have recommended that our students look
for information and knowledge in their own environments. For epamin 2001 we had a
project in which students worked together with elder artisans in creating a large product.
The project had two goals: the students would experience how traditional skills can be
transferred from one generation to another, and they viddearn a traditional way of
making handicrafts that they could then pass on to other students. However, it is not always
possible to send a whole group of students to study with artisans. Thereforeghwse
another option;we invited elder artisans tootne to the school.

In my opinion, it is important to make use of the wisdom of our honorary artisans and elder
craftspeople in teaching. However, the students also need to acquire tools for assessing
their handicrafts and different types of craft taskshefefore, we have attempted to
combine the practice o€reatingwith the building of theory on the basis of this practice,
which again provides meaning for contemporary students. It is extremely important that we
who are responsible for the craft studies dour school succeed in ensuring that these two
aspects become interlinked.

Relations to other institutions

In Sapmi there are many institutions that promote the Sami culture. The institutions that are
situated locally have an advantage in cooperating ahds strengthening the local
economies in areas outside more heavily populated centres. And when each institution has
SELINASYOS YIylr3aAay3 G2 o6S | avltt 20t Ayal
the efficiency of both the local communitynd all the small institutions to be visible. But

building good relations is also important when preparing the students for the work ahead of

them. And when students become aware of what each institution has to dfien they

come to value their educatiomore highly.

2 Jon Ole Andersen was also nominated and appointed t®MR¢HEC Order of the Circle of Scholars of Indigenous Knowledge in 2010 for
his work as a traditional knowledge holder and asdkeuduojathonoraryartisan ) of Sami allaskuvla/Sami University College.
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We also contacted other indigenous educational institutions in order to find lecturers and to
learn about the content of similar educatiggrogrammes in other areas. This allowed us to
create professional networks in the field of indigenous @nd craftsFor instance, the first
course on indigenous handicraft and art was run as a separate project with external
financing, which meant that we could travel more than usual and invite guest lecturers from
other regions.

The curriculum

When we arted working with the education programmes we had to take into account
what parts of the duodji that function today in the Sami society could be transferred into
higher education, and how to make the situation adaptable for the stude®désni duodii
knowledge is a heritage that has been and still is important for the Sami peibgleanges

over time in an ongoing dialogue about what really becomes a tradition. For instance, parts
of the reindeer, such as skins and antlers, are used in all kinds of dumbare common
among differentSami groupsHow to prepare the materials is also common knowledge.
When it comes to the creation or production of a certain kind of item, the understanding of
collective traditional knowledge can differ from one family, wwoor region to another. In

Fy AyaildAaddziazytrt ¢g2NIR Al AayQi LlRaaioftsS G2
is perhaps not wanted or necessary in any céfmvever, the goal is to make the students
aware of this.Actually, some of the tratdonal views of duodjicannot be applied in an
institutional world. The challenge in the process of education is still to find avenues to
convey essential parts of the traditional skills and knowledge in an institutional context and
develop new platformsdr knowledge and creativityWhile designing a curriculum that is
openminded and that allows us to work together with other and different kinds of
institutions, it is essential to respect indigenous points of view in education, and to include
tradiional SELISNI 4 Q 1y2¢6f SRIS FyR alAftta OGKFIG 6Aff
applied in the modern world. While making the plamr alsohadto consider the regulations

that must be observed by indigenous and higher education institutions in Norwey an
elsewhere in Europe.

¢tKS O2yRAGA2ya G2 0SS OOSLIISR Ayid2 GKS LINEZS3
Another condition was that the students should have basic knowledge of duodiji, or that
they had a certificate showing they had learned duodjinotaer school or at home.

How to use the relations in an educational setting

Ly GKS F2ftft2gAy3 L LINBaSyld K2g RAFFSNBY(G NEF
$2N] YR K2g GKS OdzNNAmziexdarple Thdry @esdnhgrdve A Yy & NJ
took part in the building of a goahtfiraditional turf hut). One objective of the duodji

education is for students to learn abobbth the history of Sami architecture and how to

use the materials that are to be found in the environment nearby.
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Sami daskuvla ran a traditional knowledge project in partnership with people in the local
districts® The partners, other Sami institutes all over the Norwegian side of Sapmi, run
different projects that collect, preserve and transfer traditional expertiseld&iDuottar
Musea (RDM) is one partner, and they ran a project where they worked with elders to put
dzLJ F 3F2F KGA OUGdzNF Kdzivo Ay DAEtAOAffE2dz 6F f 20
students were invited to join in and be a part of the projediefie are many aspects to
building a goahti and the knowledge connected to it, suclwhsre to find the material,

when to collect it, where to build knowledge and in what direction. Once the goahtiis
finished and people move into it, there is knowledgebi® built regarding how to behave
inside a goahti and what rules apply theréhe construction of a goahti requires knowledge

of the area, the materials, the earth, the seasons, the rituals in staying in a goahti, etc. At
the same time, a goahti, with itarchitecture, can also be regarded as an embodiment of
traditional knowledge. For this project, the RDM could call upon three experienced and
talented goahti buildersq 2 I K i S )5 AslakkAnileri&aino, Per Utsi and Jon Ole Andersen
6oK2 Aa ltaz2 {I YA ! yA@SRddd the buidifigip®@eS Wére K2 y 2
filmed, such as the fetching bkaljit (curved poles), the construction process, choosing the
birch bark, obtainindavdnji (turf), demolishing an old goahti and constructing the new one.
The bachelor course includes the learning of various traditional skills, ar@ddhbtehuksen
Project offered the possibility of a largeale learning activity suchs building a goahti.
Through the participation of the students, another factor in the Goahtehuksen Project was
realised, namely the transmission aspect. The students were to work with the tradition
0SIFNBNE !afl]1 ! YRSNAZIZ t SthlrahsyhiRthewgoyiledhef éhdbin W2 y |
this way he was also the authority on goahtehuksen. At the same time, Aslak Anders and Per
were transmitters of knowledge of the work proce3e first meeting between the RDM,

} Nb S 6 StheKilo#naker SolveigJoks drthe college students took place on the land
where the goahti would be built. Karen Elle Gaup, the director of RDM, presented the
project, its objective and the roles of the people involved in it. This sequence was of great
importance for the project, asveryone present came to realise what the project consisted

of and all could feel involved in it. Jon Ole, Per and Aslak Anders had an overview of the
elements of the work process and said that we would be able to build the goahti in a week
since the studets were taking part. They oversaw the process at all tinndsle we (the
students and 1) could only follow the instructions they gave us (see Joks, 2010).

*More about this project can be found http://www.arbediehtu.no/
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Figurel: Students and Jon Ole Andersen working with the goahti (traditional turf hut).

The placewvhere the goahti was going to be rebuilt was close to Sami allaskuvla and could
be seen from the windows of the duodjtudios. The building of the goahti was a physical

2dziO02YS 27

iKS

$SS1Qa OGAGAGEesT odzi ther t 20 2

while learning. There were a lot of coffee breaks, and the fireplace was an important
gathering place as wely the fireplace stories were told from the time when people lived
inlavwwus.¢ KS  1jdzSaGA2y 2F K2g LIJS2LX S nzdik 3profil £ &

occasion.

On the last day of building, the students had a moment to sit and reflect on what they had
experienced over the past week. In the following week they moved that reflection to a new
duodji, where they created picturesf what they eperienced. Those who worked with
wood carved a story into the wood, and those who worked with thread used that to show
their story. One of the students, Katarinegnbroidered a pillowShe had reflected on her
own experiences living in goahti. On one s#fe embroidered a picture showing rats and
dirt because that was what she remembered from her life in a Biie remembered that
always when they came up to the mountains in the summer and were going to stay in the
hut, the rats had been in there makingreess and they had to clean it up. On the other side
of the pillow she showed all of the good memories, such as when she met her relatives,
f AGSR | & aTherdilbwSrépredenitetl &xacklyhowilileS Y 2 d
was inside the hut, with\eeryone on the same level, on the floor sitting on their knees on
birch branches and reindeer skins, and if they felt like lying down, then they just needed to
find something to put under their heads.

FAAaKSR YR

77



CAIdzNBE HY YIFGINRYIlIQa LAfE200

Another student, AnrMajbrittes, reflected more about what happened during the work of
building the goahti. She noted that she was working on top of the hut most of the time, and
that she saw a lot from there. At the end of the building process she shaped the
reahpenaigi (smdkehole),where she hadh new experience with the environment and the
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landscape Even though she had known of Gilju, she had never noticed it the way she
now saw itA new dimension of Guovdageaidnu had opened up for her; sheéhaift | OSR G KS
LJ I O $céspeakd She could also watch how the hut little by little got tighter and smaller
towards the opening at the top and how she actually moved upwards with the construction.
At the same time she heard and saw what was happening aroundgsherhad an overew

of the fireplace,and could see the guests coming, the other students, etc., and she could
also see how the river runs downstrearShe also reflected on the reahpenraibiel
reahpenrdigimakes it possible to have a wamoahti, without too much smokeand from

inside the goahtiit is possible to look out. So this was what she wanted to express when she
embroidered a reahpenrdigio celebrate her owrfeeling of being on the top of the goahti,

and the importance othe reahpenraigi she was shaping for sigostaying inside the goabhti

She had placed herself on the top of the hut, and had the view from tlieveas opposite

to the view of Katarina, who expressed what happens inside the goahti.

Figure3! yy al 20NAGUSEAQ LIASOSO®

In this project,where the Séni allaskuvllaraditional knowledge project and Riddduottar

Museums were involved, the aim was storing and documentation. The goal for Sami
allaskuvlladuodji educationwas to cooperate with skilled artisans, learn how to build a

goahti and in that wayget acquaintedwith Sami construction traditions. In addition,

students themselves were to come up with their own goals for new and personal work. Each

of the participantstherefore had their own intentionsegarding what to achieve and how to

achieve itaand had to establish good conditions for that. Here | can see that there are many

levels in creatinghe necessary conditiond. 0 Q& 3+ Ay tA1S {KIFgy 2Af:
one makes connections and usibem in a positive way when setting out to donsething
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